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Section 1: The Program Review

A.   The Mission of the Program and the Link to the College’s Mission and Goals

Saddleback College’s goal is to “provide a comprehensive, broad range of high-quality courses and programs to enable students to pursue their educational objectives and career goals.”  The ESL program is a comprehensive and flexible program dedicated to helping non-native English speakers achieve their diverse goals--be they academic, vocational, and/or personal growth--by providing accessible courses to improve students’ language skills and increase cultural awareness.

B. Historical Background and Unique Characteristics of the Program

In the mid 1970’s the ESL program at Saddleback College consisted of two courses of ESL: one beginning and one more advanced.  During 1977-78, those levels expanded to four:  The following year, six levels of courses of 3 hours each were introduced: beginning, intermediate, and advanced.  Some of this work was made possible by a chancellor’s loan, secured by Carol Bander and Maddy Benson. It was a project that advertised our program to businesses with over 50 employees and hotels, restaurants, agricultural, and horticultural enterprises.

The resident Latino/a population along with the influx of Vietnamese and Iranian refugees helped our numbers grow. To accommodate the new refugees better, Dr. Frank Sciarotta, VP of Instruction, devised a system whereby we could let those immigrants needing immediate English language instruction who had not yet established California residency enroll at Saddleback College without having to pay unaffordable out-of-state tuition.  This set up a parallel 0-unit system of courses taught by the same instructor in the same room for students wishing to learn but not needing credits.  
In the late 70s, Benson went to Saddleback North (IVC) and Bander was joined by full-time faculty member, Jan Smith. Courses consisting of advanced vocabulary, advanced grammar review (parts 1 and 2), listening and note-taking skills, advanced conversation, advanced pronunciation, and an advanced reading and writing course were created in collaboration with instructors from the Reading and English departments.  
Over the years, the curriculum has expanded further.  In 1983-4, the levels of conversation were extended to beginning and intermediate. In the mid 80’s, Bander submitted courses bringing pronunciation to three levels. Joan Bower, an English/ESL instructor created a Writing for Work course. After Lebauer and Smith arrived in 1990, they divided a single intermediate level reading/writing course into two levels, allowing us to place students more accurately and give them more opportunity and time to work on reading/writing skills successfully. . Lebauer and Altman additionally introduced an ESL literature course. Also in the 90s, an idioms course was added. During the 80’s, some courses were scheduled off-campus with one course at the Mission in San Juan Capistrano and another at Coto de Caza. 
Faculty and chairs have changed over the years.  Jan Smith left the college in the 80s; Joan Bower left in the early 90s.  In 1989-90, new faculty Albright, Lebauer, and Smith were hired. Hunt joined the department in Fall 2000.  In Spring 2003, Albright retired. When Department chairs were introduced in the late 80’s, Bander, J. Smith, and Mike Merrifield rotated as department chairs.  Prior to that Bander had functioned as ESL/Foreign language Coordinator during 1981-83. Bander, Lebauer, K. Smith, and Hunt have all served as chairs. 

Connections with faculty from other departments have enriched the program.  This included having faculty from the Reading Department, Cheryl Altman and Lyn Becktold, teach part of their load in ESL. Faculty from the English department have also occasionally taught courses in ESL (Luke, Bower).  ESL faculty have also taught Composition courses (Hunt and associate faculty Jensen).  We have worked to develop smooth transitions to English and other “mainstream” departments. Our ESL 350 course is considered one of the possible prerequisite classes to ENG 200.  Other attempts at working with “mainstream” departments included work with the Speech Department in the mid-80’s, which for a while offered a Speech One section as especially welcoming to ESL.  Also in the mid 80’s, we developed a section of English (English 232), a reading lab section which enabled our students to use the reading laboratory. In 1997, we established ESL 888 as a co-requisite for our reading and writing courses

Our enrollments have always been strong, but there have been periods of dramatic increases. In 1989, IVC eliminated its 0-unit option. In the fall semester after this occurred, enrollment surged nearly doubling the seat count of approximately 600 to 1200. In those years, classrooms and waiting lists were unmanageable. Our numbers have not continued to grow at the astronomical rate seen in the early 90s, but the program numbers have held reasonably steady.

Testing and placement has long been a concern. In the 1980’s, we used a simple CLOZE test and worked with the English department to see if there might be cut-off score on their test that would direct students to ESL.  Resulting scores, however, were nearly lower than random guessing.  In 1990, we started working on a very rudimentary placement procedure. Ultimately, we went to the Michigan Test and then to the CELSA.  Lebauer coordinated a validation study of the CELSA and created a writing sample and challenge exam. She organized a semester-long project to norm department standards for rating essays in 1993 and this resulted in a booklet of sample essays, levels and criteria.  This was distributed to English faculty, counselors, as well as among ESL faculty.  This booklet has been reviewed periodically to maintain standards. While for the most part, courses have recommended preparation rather than prerequisites, in the mid-90s, the department decided to institute prerequisites for “writing-heavy” classes to ensure that students enrolled in the appropriate courses and that level quality was maintained.  

Through the years, there have been periodic challenges to the 0-unit option for classes.  In each case, discussions of the rationale and importance of the 0-unit option with the community, the Senate, and with the Administration has resulted in the maintenance of the system.  The ESL program has also worked with the VP of Instruction to manage the number of seats for 0-unit students in an effort to increase the number of students who take the class for credit.  An early proposal was for the number of 0-unit seats available to decline as the courses became more advanced. Currently, 1/3 of the seats are allocated in all classes to 0-units, and students who want to add the course for 0 units, once these seats are taken, must use the APC process on the first day of class.

Over the years, we have attempted to work well with matriculation (including maintaining representatives on the Matriculation Advisory Board), counseling, the Language Laboratory, EOPS, and the tutorial center (LAP).  The LAP has ESL tutors and has offered conversation groups and TOEFL study sessions.  We have worked with counseling and matriculation and have had various ESL counselors who were funded with soft money.  We take students to the LAP and invite EOPS and counselors to our classes. We have worked with Admissions and Records to streamline the registration process for ESL students (including better understanding the process by which residency is determined). To meet our goal of doing outreach to and providing instruction for minority and ethnically diverse students, Lebauer served on a campus committee investigating Equity and Access to just such communities.  The ESL Dept. and individual faculty have also been involved with Senior Day Activities, Latina Mother-Daughter teas, outreach tables at public events (such as Rigoberta Menchu’s and Dolores Huerta’s events at Saddleback), and worked with campus outreach efforts to represent ESL in the community.  In another vein, but with a similar goal of making connections with diverse communities,  Hunt taught an on-site beginning conversation contract course at Applied Medical, Inc.  where the student population was primarily Spanish and Vietnamese-speaking.

Additionally, the Language Laboratory, which used to cater exclusively to foreign language students, now serves ESL students. In 1997, Dean Dan Rivas instituted even closer cooperation by designating in a trial program certain ESL courses (Grammar, Pronunciation, and beginning multi-skills) as having a language laboratory co-requisite, ESL 999.  We have reviewed  lab materials and more fully equipped the language lab by acquiring new materials.   We developed  a list for students summarizing the materials in the lab, which is now regularly updated by Lynda Gravesen. Matt Hunt, whose job description emphasized language lab involvement, was instrumental in working with Graveson to update the lab equipment, moving from a cassette based lab to a digital lab with computer stations with Internet access.   Some of the old materials were transferred to digital files.  At the same, we culled holdings that were not being used and were outdated.   
Until 2003-4, students taking advanced ESL courses could count those courses as elective credit toward an AA degree.  In addition, our top course, ESL 350 (then ESL 89), carried UC and CSU-applicable credit.  These courses were considered to be equivalent in depth and breath to advanced foreign language courses.  In 2003-4, owing to a state-wide ruling that courses more than one level below freshman writing could not carry degree credit, our 0-unit program and course numbering became an issue.  All our courses were changed to a 300-level designation. 

Unique Characteristics:
· The combination of unit and 0-unit students in our classes, while not unique to Saddleback, remains a special feature. This is especially important for newly arrived immigrants (who might not be able to afford out-of-state tuition), economically disadvantaged immigrants, students whose backgrounds—educational, cultural, economic—make them nervous about education.  Through the 0-unit system, students gain confidence and become exposed to a college environment. Many mainstream into credit classes—ESL and non-ESL.  

· The ESL department has a flexible and varied curriculum, allowing students to build a program tailored to their individual needs (in terms of skills and levels and time availability) and appropriate to their individual goals (be they personal, vocational or academic). 

· The program serves a very heterogeneous population, varying in age, economic background, religion and ethnicity (in part because of our 0-unit option).

· The faculty in ESL are dedicated to the students, the college, and the profession as demonstrated by professional affiliations and leadership roles, attendance at conferences, publications, and participation in department-related activities beyond the call of duty.

· The department maintains harmonious working relationship with both the English and Reading Departments and other Campus support services.

C.  Progress since the Last Program Review

Although there have been needs analyses for purposes of planning, the last program review took place in 1990.   A number of goals were stated in that review:  1) to hire more F/T faculty and get more OSH; 2) to implement tools to more efficiently test and place ESL students, 3) to interact more frequently and productively  with other areas at the college such as Matriculation, Admissions and Records, Counseling, English and Reading Departments, LAP; 4)  to review  lab materials and more fully equip the language lab by acquiring new materials; 5) to generate curriculum work necessary to enhance our advanced level class offerings and improve our reading/writing sequence to ensure an easier transition to freshman composition; 6) to assist the outreach efforts of EOPS and liaison with other community groups in providing instruction for minority and ethnically diverse students. We have made progress in all of these areas, as detailed in the previous narrative and sections that follow.

D. Current Strengths, Opportunities and Challenges

The strengths of the program were mentioned in Section 1B under the heading of “Unique Characteristics of the Program.” Following are challenges and opportunities that we currently face:

· In the renumbering of all ESL courses to 300 level in 2003-4, we took a step backwards when we lost CSU/UC transferability for our highest level course (formerly ESL 89/currently ESL 350).   In addition, we lost AA degree applicability for all advanced ESL courses.  This removed an important incentive for students.  In addition, it devalued their achievement in taking the equivalent of higher-level foreign language courses.  (The rationale for these changes was the state mandate to remove credit from any course more than one level below freshman composition. The ESL program unanimously disagreed with this interpretation, arguing that the courses were equivalent to a foreign language sequence, not remedial for English).

· ESL and English teachers could mutually benefit from discussions of error correction, pedagogy, curriculum.  This may include discussions of the problems arising from students who “jump over” ESL into English composition courses, perhaps arising from the student’s sense of stigma attached to taking ESL or a desire to move quickly through the composition requirements.

· There is no current link between the ESL placement test and the English/Reading placement tests.. There is nothing that directs or requires a non-native speaker who places at  the lowest level on the English/Reading placement tests to take the ESL placement test.  ESL students who take the English/Reading tests and place into English 300 or 340 think that they are successful because they have placed into a regular English class, but often don't realize that English 300 or 340 are the lowest level on the English test and that perhaps they should be tested for ESL.   

· ESL students sometimes get conflicting or incorrect advice.  Sometimes students are advised to take English 300/340 instead of ESL 350. This is unfortunate because ESL 350 is specifically designed to deal with ESL type mistakes at the advanced academic level and English 300/340, although at the same level, are not designed for ESL students and may not address their particular needs. The three classes fulfill the prerequisite for English 200.  This is the transition point for ESL students into regular English classes.  Additionally, students need to be made aware that in order to fulfill a prerequisite, an ESL class needs to be taken for credit rather than 0 units.  Students are also given conflicting and inconsistent information about adding and repeating 0-unit courses.

· The numbers in the Reading/Writing courses have dropped significantly. Students aren’t doing enough writing in all courses.  These problems needs to be addressed and perhaps the hours or the curriculum in those classes should be redesigned.  In addition, the more general concern of focusing more on writing throughout the curriculum is important.

· Some students have serious difficulties in spelling, including those whose native languages use  non-Roman alphabets and those whose limited literacy in their first language affects their spelling in English.  Many of these students have very good oral skills but very low-level spelling skills, problems which cannot be handled in native speaker classes.

· Students do not always understand the benefits, drawbacks, and consequences of taking ESL courses for units or 0-units.  

· We do not have sufficient information about our student population characteristics or about student retention, progress, success,  transition from 0-unit to credit ESL/mainstream courses.  The gathering of data is limited by lack of sufficient research staff.

· The Writing Lab might be utilized to serve more ESL students at all levels better. In addition, the Language Lab corequisite for designated courses creates problems for faculty and students in the area of registration, coordination, staffing, and grading.  
·  Part-time instructors teach an extremely large percentage of total OSH in the ESL program. 

· Some course outlines need to be updated to ensure that actual teaching reflects course outlines, that course goals are still considered reasonable and manageable. Where appropriate, new courses should be added.

· We discontinued the International Voice, the magazine of Saddleback College ESL student writing, in 2005-6 because of the heavy demands on faculty and the labor-intensive nature of creating the magazine. This magazine had been published yearly for the previous 8 years. The magazine provided a “voice” for ESL students at the college and benefited the ESL students themselves and the campus community as a whole.  It was a source of pride for the ESL students and faculty.  
Section II:

A. Faculty and Staff

Currently, there are 3  full-time ESL faculty (Matt Hunt, Roni Lebauer, Kathy Smith), and one faculty member split between German and ESL (Carol Bander).  Cheryl Altman, Reading department, typically teaches one ESL course per semester in the department.  The department relies heavily on Associate Faculty. This dependence is especially high when a full-time faculty  member is on leave or is teaching in other areas, as when Hunt teaches in English.  Typically, there are 13 or 14 associate faculty members teaching in a given semester.  A number of associate faculty have been with the department since the 1980s; they and the others often contribute time beyond the call of duty in the form of participation in departmental meetings and activities. Though not required to hold office hours, many make themselves available. Their involvement, however, is by necessity limited in that most are working at multiple colleges.   

The ESL department would be more effective with the addition of another full-time ESL faculty member.  In addition, two faculty members (Bander and Smith) are nearing retirement or are considering taking a reduced load.  That will further impact the program, resulting in an even lower percentage of full-time faculty available for teaching and taking on departmental responsibilities.

The ESL department rotates the Chair position among full-time faculty members.  The decision by administration in the mid-90s to end the option to take reassigned time (instead of a stipend) for fulfilling the Chair role seriously impacted the ESL department.  The Chair’s role is extensive.  To name a few responsibilities beyond scheduling: there are matriculation and testing responsibilities (including validation requirements); there is a great deal of liaison work; the curriculum requires cohesiveness and regular discussion and examination; the larger number of part-time faculty members requires extra communication time, interviewing and observation time; lab materials need to be examined and ordered and funding requested; email inquiries need to be answered; SLO assessment needs to be coordinated.  Few members of our department have ever taken on much overload, believing that our priority was to give “all” to our standard F/T load.  By forcing the Chair, in essence, to be the Chair as an “overload” duty, the administration has made it more difficult for the Chair to do as much as might be done in the best of circumstances.  Often, only the most pressing tasks get done and not always those.  (For example, associate faculty are not observed as often as would be best for the department.)  Activities which could greatly enhance the program (e.g. the development and revision of curriculum and innovations) often get put on a backburner.  As another example, during 2005-6, the department chose not to produce The International Voice (its magazine for student writing) because there was simply no time.  The ESL department is unanimous in its call for a return to a reassigned time option for Chairs.

The ESL department has access to the administrative assistants working in the Liberal Arts Department.  They handle schedules, paperwork, and inquiries efficiently.  On the occasion that special projects require extra assistance, we have requested and received help (e.g. Matriculation has assisted us in inputting data from a questionnaire; Dean O’Connor has arranged for student assistants to help with inputting data for the International Voice magazine). 

B. Curriculum and Instruction

As mentioned, before 2003-4, our advanced level courses were AA degree applicable and our final multiskills course (Advanced Academic Skills) was UC/CSU transferable as well.  With a state-wide ruling that all courses one level or more below freshman composition could not be degree-applicable and the local interpretation that applied this ruling to all ESL courses, our program and students suffered a true setback.  The view in the field of ESL (as exemplified in statements, for example, made by CaTESOL, the state professional organization for ESL teachers) is that advanced levels of ESL should be given the status of advanced foreign language classes, given the same depth and breadth of coverage.

In any case, our current program contains no degree-applicable or transferable classes and are considered basic/developmental skills courses.  In this regard, they support the college’s mission in that they support students’ progress in other programs at the school, whether vocational or academic. 

The curriculum of the ESL department is informally discussed at meetings of the ESL department, which typically take place two or three times per semester.  Over the years, courses have been added and deleted (an example of the latter being a citizenship course that did not have as wide an audience as hoped).  At the meetings, faculty discuss course content, student needs, possible changes.  Last year, faculty were asked to more formally examine the course outlines for the 6 levels of multiskills courses and to mark, on the outlines themselves, what in reality they do cover, what they no longer feel is appropriate to cover (and should be covered at either a lower or higher level).  These marked-up outlines will be used in the future to update those courses and make the reality and expectations of the class match.  In addition, faculty have expressed concern about maintaining consistency of expectations and appropriate amounts of writing assignments at different levels.  In 1993, a booklet of writing samples at different levels was created and periodically, the department returns to the booklet to see how/if perspectives on writing levels have changed.  

With more time, we would like to do more.  We have talked about having level or skill discussion groups so that teachers of the same skills or levels could meet occasionally to compare notes, to work on materials, to exchange ideas, to improve the curriculum. We need to do more work with other courses similar to the “marking up” of the multiskills course outlines and follow up on this work with curriculum changes. Ideally, this will be part of SLO assessment and will be coordinated with tech review schedules.

In 2005, Lebauer took part in an Equity Committee, part of whose charge was the collection of statistics about ESL students.  One of the results showed that retention during the summer was higher for all ethnic groups and for men and women both (though the improvement was more impressive for men).  This leads us to believe that shorter, more intensive semesters—e.g. 8 week classes-- might improve retention and deserves exploration. Trial 8 week-courses were tried in 2003-4 and results showed that retention was better though initial enrollment was lower.

The department takes great care in the creation of the schedule by considering student needs, departmental needs, associate faculty availability and strengths. Classes fit into a puzzle so that students can create, if they wish, an intensive language program for themselves composed of one or two 6-hour multiskills core classes plus 2 or 3-hour special skills courses.  We consider that some students are only available certain times of the day (e.g. mornings);  others only certain days (e.g. Tu Th).  We ensure that  core classes at all levels are available both mornings and evenings, with single skills classes typically available during the 12-1:30 slot and the 5:30-7 slot.  We also offer our range of conversation classes on Friday mornings and in a MW 7:30-9 a.m. slot.    Afternoon is typically the least popular time for students but we provide some classes, though fewer.  

The department has changed its course offerings and times according to students’ needs.  We’ve started offering our Writing for Work classes on Saturday morning and that has been reasonably popular.  We offer some courses only once a year (e.g. ESL 355: Advanced ESL: Language Through American Literature and ESL 358 Advanced ESL: Listening and Notetaking) and this allows us to offer more diverse courses, even if less frequently. We divided our intermediate reading/writing courses into an Intermediate I and an Intermediate II because we felt that the transition from Intermediate to Advanced was too great to be completed in one semester.   We started offering all the reading/writing courses and conversation courses at the same time so that students could move around more easily if their level proved high or low for the class they’d enrolled in.  We believe our program design and schedule is student-driven.

Teachers within the program regularly attend conferences, resulting in new ideas and materials in the classroom.  A number of teachers have incorporated more technology in their classes (including teaching in CC8, where all students had access to computers).  One teacher used Blackboard for a couple of semesters with her on-campus writing course.  So far, no teacher has expressed interest in creating an online or TV course but some are open to the idea of a hybrid course, incorporating some distance education tools.

Student Learning Outcome assessment was formally started in 2005-6.  (See attached.) The department is committed to objectively collecting data on what we believe that we do;  however, we are concerned about the extra time spent creating and administering assessment instruments and deluging students with questionnaires and tests.  In Dec. 2005, we gave all students a questionnaire regarding “confidence” and a grammar test as part of our collection of data for SLO assessment.  This took approximately 1.5 hours of class time.  In Feb. 2006, we asked students to complete a questionnaire to help us gather data about our population.  This took from 20 minutes to 40 minutes depending on the level of the class.  Teachers want to weigh the value of information received and the time that is demanded.  Future SLO research will take this type of time and value into account.

That said, we believe that the February questionnaire is very important.  We have had truly limited information about our ESL population, limited to what is on the college application.  The questionnaire asks for more specific information about native country, reasons for taking ESL, previous work, aspirations, needs.  This will help us to serve our population better as we learn more about who they are and what they want in terms of curriculum and services.

At the same time as we created this questionnaire for our existing population, we are cognizant that there are populations whom we are not reaching as well.  Part of Lebauer’s work on the Equity Committee in 2005-6 was examining this issue to see if we, in the ESL department, were serving all ethnic groups in the same proportion as exist in our local population, and then, once those groups are here, whether their success rates were equivalent.  These statistics demonstrated that Latino/a students are not in the ESL program in proportion to their numbers in the community and that their success rates are possibly lower than those of other groups.  As part of the effort to improve equity and access for that group, the ESL Dept. is offering a Beginning Conversation course at the Mission San Juan Capistrano in Summer 2006.  Along with language, a goal of the class is to introduce students to Saddleback College’s offerings and opportunities for participants and their college-age family members.

C. Student Success
We have had a severe lack of statistical information and data about our student population.  Though anecdotally, there are numerous examples of student success (as exemplified, for example, by students moving from ESL to excel in professions, careers, academic studies, jobs, etc), it is important that we have ongoing and useful data to explore issues of student success.

This is made especially difficult because of our dual unit/0-unit setup.  Gathering data about students taking courses for units is not difficult.  It needs to be ongoing.  Gathering data about students taking courses for 0-units is more difficult.  These students do not receive grades; we maintain positive attendance records for those students.  In the past, we have aimed to consider “success” for these students as having attended 66% of the course hours.  This works for students who begin on Day 1.  However, since 0-unit courses allow for open-entry/open exit, it does not work as well for students who start later in the term.  (If a student starts a course during the 6th week, they still might be considered “successful” if they attended every class hour from that point on, yet wouldn’t have completed 66% of the total course hours.)  These are challenges that the ESL program has been working on with Scott Simpson and Denise Inciong, district and college researchers, as we try to gather useful statistics about our full population.  Unfortunately, data collection that began in Spring 2005 under the rubric of the “Equity Committee” has still not been completed due to the many campus-wide demands placed on an already overworked research staff.  We will continue working with Simpson and Inciong to gather data so that we have a true picture of registration, retention, and success of all of our students—credit and o-unit—broken down as well by gender, ethnicity, and age.

We were, however, able to successfully create, distribute, and input data from a questionnaire.  Denise Inciong provided assistance in the design and data consolidation effort; Joann Alford and her staff in Matriculation provided assistance in extensive data entry.  This, too, needs to be an ongoing effort, perhaps done every 3 years.

For the first time, we have a fairly accurate breakdown of our population.  The top countries represented in our classes are as follows:  Mexico, 27%;  Iran, 23.2%; China (P.R.C. and R.O.C) 6.9%;  Peru, 6. 5%.  As can be seen, nearly ½ of our students are from Mexico or Iran.  Looking more generally,  29.5% of our students are from Central America (including Mexico, Guatemala, El Salvador, Honduras, Nicaragua, and Panama), 24.3% are from the Near East (including Iran, Afghanistan, India), 20.3% are from the Far East (including China (P.R.C. & R.O.C), Korea, Japan, Vietnam, Thailand, Indonesia).  15.5% are from South America (including Peru, Colombia, Brazil, Argentina, Ecuador, and Venezuela), 9% are from Europe (including Poland, Russia, Czech Republic, Turkey, Romania, Italy, Ukraine, Germany, France, Bulgaria, Austria, and Slovakia), 1% are from the Middle East (including Lebanon and Jordan) and 1% are from Africa (including Tanzania, Somalia, and Ethiopia.  

In terms of language groups, 43% of our students are from Spanish-speaking countries and 24.7% are from Farsi/Dari speaking countries. 

The department senses that there has been a clear trend of increasing enrollments of students from Iran.  These students tend to have been well-educated in their home country with academic aspirations here in the U.S.  (In fact, another key finding of the questionnaire is that at least 46% of our ESL population has finished university or graduate school in their home countries.  (On the other extreme, at least 11% of our population has had less than 9 years of formal schooling, with 5% not responding to that question.)  Future research will correlate schooling history with nationality and academic aspirations.

One challenge that the ESL program faces in our quest to assist students to achieve their diverse goals is this variety of backgrounds and aspirations, be they  academic, professional, or personal.  We have created prerequisites for the reading/writing sequence and worked on norming our expected standards for each level.  We try to offer, in our schedule, a range of course types, some of which are highly academic (e.g. Listening and Note-taking for College), some of which are vocationally oriented (e.g. Writing for Work), many of which are general (e.g. Conversation, Pronunciation.) 

Our strengths in the area of student success are many: most importantly, we are the point of entry for many immigrant/refugee/foreign students into the community college system. We provide them with the language and cultural skills required for “mainstreaming” into non-ESL classes,  getting certificates or degrees, or upgrading their job skills.  We provide a “safe haven” for students adjusting to the demands of living in a new culture, a place where they can acclimate, share experiences and concerns, get information, get support, be understood.  

Our weakness is that we don’t have adequate statistics to monitor our work.  Though begun, we need to complete statistical gathering (and make it ongoing) into demographics, retention, success of our students, grouped by gender, age, nationality. In that research, we need to be sensitive to differing definitions of “success,” be they academic, professional or personal.  We need to better understand issues of retention;  when we “lose” students, what are the reasons?  What nationality groups have the best retention rates?  What are the reasons?

Though not complete, statistics that we did gather seemed to suggest that retention was much better during summer sessions than during other sessions.  We will explore ways that we might incorporate more 8 week classes into our curriculum, if feasible.  Statistics also suggested that retention of Latino/a students was not as good as for other student nationality groups.  We need to better understand whether this is in fact the case and if so, what the reasons are, and finally what can be done to improve retention rates?

D. Facilities, Technical Infrastructure, and Resources

Size, type and/or quality of the program’s current physical space 

The ESL program—its classrooms, language lab, professor offices, and support staff offices—are not housed in a single building.  Instead, all such offices and rooms are spread out in a number of buildings throughout the campus.  The ESL program does have about seven designated classrooms; these rooms can accommodate classes of about 45-50 students.  Two of these classrooms reside in the Library, three, in the BGS building, and two in the LC HS portables.  Each semester, a handful of ESL classes are scheduled in rooms around campus other than the seven above mentioned.

Saddleback College has experienced a number of challenges to its physical space in the last three years.  A number of portable classrooms used by ESL (and other programs) have been demolished (a loss to ESL of about five classrooms).  In addition to this, the BGS building has a major renovation planned for the 2006-2007 academic year (and potentially longer).  All BGS rooms used by ESL and other programs are to be relocated in a planned “village” of portable classrooms in Saddleback’s lower campus.  Faculty moving to the village have been encouraged to store as much as possible of their materials (files, books, etc.) at home due to the smaller office space that the village will afford them.

Since the last program review, Saddleback had planned on constructing a Liberal Arts building to house the Liberal Arts programs (English, ESL, Reading, etc.), but such plans appear to be scrapped for the foreseeable future.  A large portion of the space on the third floor of Saddleback’s Library building had been occupied by the South Orange County Community College District before the District moved to the third floor of the new Health Sciences Building; one proposal has been for this space to be reconfigured in the future to house additional ESL classrooms, professor offices, and even the Language Lab.  In the meantime, because of BGS renovation, a large number of Liberal Arts faculty have been moved to the space freed up by the district move.

Associate faculty are not assigned faculty offices, but they do have access to work spaces around campus, including the third floor of the library.

Saddleback College’s physical space has been adequate for the fulfillment of the ESL program’s mission.  Nevertheless, the mission could be better achieved by allowing for more courses offered at popular times (as determined by our ESL questionnaire), from 9am-12pm and from 5:30pm-10pm.  The current number of available classrooms preclude such an enlarged set of course offerings.  Furthermore, the program’s mission can at times be hindered merely by the distance across campus of courses being offered (e.g., a 9-12 course offered on lower campus followed by a 12-1:30 course in the BGS building).

Amount, type and/or quality of information technology 

The ESL program’s mission is well served by the excellent access to information technology in its labs and classrooms.  Nearly every classroom on campus at Saddleback is furnished with an Internet accessible computer and a ceiling-mounted projector from which the computer’s screen can be projected onto a six by six foot screen.  Each system is also complemented by a ceiling-mounted speaker.  

There are a handful of computer classrooms that have on occasion had appropriate ESL classes scheduled in them (Advanced Reading/Writing; Essential Academic Skills).  These rooms are also available to be reserved if there are not already regularly scheduled classes in them at the times requested.

The Learning Assistance Program (LAP) and library have open computer labs, and the 42 student stations in the Language Lab have Internet access.

Amount, type and/or quality of library holdings 

Saddleback’s library supports the fulfillment of the program’s mission well.  The library’s open hours include some in the evening and on the weekend:  8am-9pm, Monday through Thursday; 8am-4pm Friday; 11am-5pm Saturday.  During the 2001-2002 academic year, funds were allocated to create a small ESL section (bookshelf) of the library.  The library’s audio-visual holdings also include a selection of ESL materials.  The library reserve will hold course textbooks when professors make them available.  The library also offers a large amount of individual study space, as well as a couple of group-study rooms.

The library, furthermore, offers open orientations throughout the semester; library staff will also perform whole-class orientations either in the library or in the requesting instructor’s classroom.

Amount, type and/or quality of other resources 

Saddleback’s ESL program has great resources available to assist in the meeting of its mission and service of its current offerings.  Most classrooms at Saddleback are equipped with a CD/DVD/VHS cassette players.  The players are wired to the ceiling-mounted projectors and speakers that the computer systems use. VHS/DVD playing monitors and CD/audio cassette players can also be ordered from the campus AV department.  The ESL department also owns three CD/audio cassette players for classroom use.  These are housed in ESL faculty offices.

One of the ESL designated rooms (Library 330) has a “Vizcam,” which is tied in to the classroom computer.  With this camera, instructors can project texts and pictures onto the large movie screen for the entire class to read/see.  (This technology was purchased by the ESL department with matriculation funds.)

The LAP at the college has a number of services specific to ESL.  Besides offering an open computer lab, the LAP also employs ESL tutors. The LAP also offers ESL conversation tables at which a group of four to five ESL students meets for one hour a week with a native English speaking table leader for conversation practice. Additionally, the LAP will offer tutors for special small-group needs as they arise, such as spelling.  

ESL students in the Advanced or Intermediate II Reading/Writing classes are required to sign up for an additional one hour per week course (ESL 888) in Saddleback’s Reading Lab.  In the Reading Lab, students create a work contract, and are supported by Reading instructors (two of whom are TESL trained) who are present in the lab during open hours. The Reading Lab includes resources specifically geared to ESL student needs.

All beginning-level students of Saddleback’s ESL program must fulfill a 16-hour requirement in the Language Lab.  This requirement also applies to students at higher levels taking grammar or pronunciation classes.  The Language Lab has 42 Internet-accessible computers (including 1 instructor station, 1 digitizing station, 2 attendance stations, and 2 administrative stations); three VHS monitors; two DVD monitors.  (The lab also has a scantron scoring machine.)  The lab, furthermore, has an audio cassette dubbing machine and a library of older cassettes.  The lab maintains a small library of currently-used ESL texts as well as a collection of previously used texts—often supported by the current digitized materials; the lab’s library includes a small collection of VHS and audio cassettes and DVDs.

Most ESL students come to the Language Lab to use the lab’s digitized materials.  The lab offers digitized materials in all of the levels and skills:  four in grammar (for all skill levels); five in pronunciation; eight in listening/speaking; and six in multiskills.  The lab also owns interactive software, two in grammar and one in pronunciation, besides what is available online either free or through textbook accounts. The video library also includes an instructional program for pronunciation and for listening/speaking.

The Language Lab is open from 8am-8pm, Monday through Thursday, and from 8am to 4pm on Fridays.  The Reading Lab is open Monday through Thursday from 8am-1pm and 5pm-8pm and on Friday from 8am-1pm.

Significant changes in the program’s facilities, technical infrastructure, or other resources 
In the 1990s, the ESL department purchased a closed caption (CC) burning machine which records the captions over the scenes on the particular VHS cassette in which the CC is embedded.  (This helped to reduce the demand for CC capable monitors—which are a pedagogically sound support in second language learning.)  Since many of the current AV monitors are CC capable and the new DVD/VHS systems in the rooms are capable of displaying the CC, the CC recorder has not been used for some time.

In the 2001-2002 academic year, the Language Lab removed its Tandberg cassette-station language lab system, and installed 30 student computer stations (with a storage server) and a digitizing station to convert audio cassettes to digital files.  (The lab has since moved to 42 computers with flat screens.)  The lab also was re-carpeted and furnished with new desks and chairs, including a wheelchair-accessible station.  Sony Soloist was purchased for the lab in order to add an additional language-learning practice medium over the basic software functions.  (Sony Soloist allows a user to listen to an audio file on a computer with the traditional language lab cassette-playing functions.  For example, a student, through Soloist, can speak over the audio stream with a head set to practice pronunciation.  Also through Soloist, students can digitally record their own voice-overs, can play certain audio streams on continuous loops, can mark specific points in the audio stream to quickly move to, and much more.  Soloist gives the language-learning students many options that they never had using the antiquated audio-cassette format.)

The Language Lab, in the 2003-2004 academic year, added two new DVD monitors in that VHS, as with audio cassettes, are less frequently available media from companies producing language-learning materials.

Though the change of the Language Lab to a digital system was both beneficial and unavoidable, the update of the lab computers resulted in a loss of language-learning software rather than a gain.  This is because some of the software that the lab had purchased in years past only ran on antiquated computers; the loss of those computers entailed a loss of the now incompatible software.

Projected needs in facilities, technology, or other resources
The ESL program lacks centralization of office, classroom, secretarial and lab space, especially when the campus’ enormous grounds and lot-style parking are factored in.  The ESL program would like to have a more focused presence in a redesigned Library or a new Liberal Arts building.

 
The ESL program tries to employ student-driven scheduling, and consequently, would like to have more rooms available to offer more courses during peak times (9am-12pm; 5:30pm-10pm).

Perhaps it is a result of language-learning pedagogy, or perhaps it is a feature of the culture of second language teaching, but the ESL program would like its classrooms to offer more whiteboard space in them; ESL teaching is enhanced when, among other things, classroom notes are preserved throughout the class hour, and when there is adequate room for student participation.

If courses begin to be offered during weekend hours, the program’s mission will be better served by the lab’s being open sometime on the weekend as well; putting ESL instructors into the lab during certain high use hours to offer feedback and more guided instruction is also warranted.  

The program’s technological resources are strong, but the need for more (ongoing) software funding is perceived as one of the greatest needs of this area.
E. Service, Community Outreach, and Economic Development

By its very nature, the ESL program provides a service to the public and the surrounding communities. First, by designing the program to include both credit and non-credit students, we are able to serve the English needs of both the newcomer and the longer term resident in our communities. Once students are enrolled in our classes, the ESL faculty is called upon to wear many hats. In addition to teaching English, we are often the first to help new immigrants adjust to American society.  We are called upon to help with personal, emotional, and cultural problems. Most of the ESL faculty have some facility in at least one foreign language, ensuring sensitivity regarding questions of language learning.   Questions regarding visas, green cards, cultural interpretation, job and academic possibilities are also fielded by the ESL faculty.  We must be sensitive to the cultural practices and beliefs of various ethnic groups, nationalities and religions, while staying current on events in the myriad countries represented by the students in our classes.  Students who come into our classes range from those who voluntarily, easily, and happily come to the United States (whether to work or study) to those who find themselves (voluntarily or involuntarily) in the U.S. after having experienced trauma or upheaval or intolerable poverty in their own lives and native countries.  All of them have needs well beyond the initial need to simply learn English. In this capacity, the functions of the ESL Department reach far beyond the boundaries of Saddleback College or the curriculum of a particular class.

Beyond the classroom and the college, the ESL program has reached out to the nearby community: historically, we have offered classes at the Mission in San Juan Capistrano and by request in Coto de Caza.  We are currently reaching out again by offering a conversation course in the Mission this summer. 

The ESL faculty is also an ongoing source of information and expertise to other faculty members and the campus community regarding the immigrant and minority populations that reside in our communities.    We contribute to the professional academic community by publishing, giving presentations and serving on committees and boards of professional organizations. .

PART III:  Needs Assessment

A. Human Resource Needs

· The proportion of classes taught by P/T faculty is very high.  (In Spring 2005, for example, 64% of OSH was taught by P/T faculty (89 OSH out of 139 OSH offered).  (The percentage is higher when full-time faculty are on leave.)  With the possibility of retirements and/or reduced load in the department in the near future, we urgently need to hire more full time faculty

· We need to look at the possibility of designated faculty advising/assisting students in the Language Lab at certain hours.

B. Instructional/Service Needs

· Ongoing evaluation of our curriculum is needed, including new course development.  Ongoing communication about course content and expectations and coverage and textbook selection is necessary.  .

· We need to continue coordination and increase communication with the English Department.

· We need to devise ways so that ESL students are directed to the appropriate placement tests and do not mistakenly assume that placement in the lowest levels of English (ENG 300 or ENG 340) through the English Placement test is their best and most appropriate option.

· There is a constant need to communicate with counselors in Matriculation about the levels and classes in the ESL Department, especially at the most advanced levels.  

· We need to work with Admissions and Records to ensure consistency in information about registration, especially in regards to adding classes and repeatability for 0-units

· We need to address writing instruction.  Students aren’t doing enough writing in all courses.  Perhaps the hours or the curriculum in those classes should be redesigned.  In addition, the more general concern of focusing more on writing throughout the curriculum is important 

· It would be worthwhile to explore the possibility of alternative ways of scheduling the lab.  

C. Research Needs

· We need ongoing statistics and research about our full student population (units and 0-units) and student retention, progress, transition from 0-unit to credit ESL/mainstream courses, among other issues.  This is primary.  Though this has been requested and some progress on this has been made, the college seems to be understaffed in researchers.

· We need information about our ESL student population broken down according to nationalities, in particular focusing on ensuring that we are serving the local Latino/a community in proportion to their numbers in our feeder communities. With better statistics, we can target outreach and instructional pedagogy and support services to improve access and success.

D. Technical, Equipment and Other Resource Needs

· We need to continually update our software materials in the language lab and writing lab.

E. Facilities Needs

· We need to ensure that rooms (sufficiently large with appropriate table/board arrangements) are available at the most popular times for ESL classes (9-12; 5:30-7 and 7-10).

· We need more whiteboard space in ESL classrooms.

· The lab needs weekend hours.

· Discussion of possibilities for ESL program centralization (classrooms, offices, support staff, main campus location) is important.

F. Marketing and Outreach Needs

· We  need to  advise students better about the credit versus zero unit option. 

· We need to create an ESL brochure 
· We need better marketing in publications read by immigrant communities.
· We would like to reinstate publication of the International Voice.

· We would like to find out how we can better serve the local Latino/a population and ensure their retention and success.  This might include exploring more off-campus courses, ensuring that students are aware of campus support services. In addition, we need to further outreach efforts targeting that group.
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ESL F/T  and P/T faculty

In Spring 2006, the ESL Chair is Roni Lebauer.  Full-time faculty include Carol Bander, Kathy Smith, Matt Hunt.  Cheryl Altman, Reading Department, typically teaches one course in ESL but is on leave. There are.13 Associate faculty members: Besikoff, Betts, Doren, Durazo-Senkbeil, Fenton, Gandall, Hodjera, Jensen,  Lavigne-Barlow, Luther, McGirr, Schultz, Sleep.

B.  Five-Year Program Staffing Profile

Given that Bander teaches part of her load in German and Altman only teaches one course in ESL, it is more telling to speak about F/T and P/T OSH rather than individual instructor counts. 

	Position
	Staffing Levels for Each of the Previous 5 Years in Fall Semester
	% Change in OSH from 

Year 1 to Year 5

	
	2001
	2002
	2003
	2004
	2005
	

	Faculty  FT OSH
	67
	75
	40
	48
	52
	-22.4%

	Faculty PT OSH
	84
	78
	84
	87
	86
	+2.3%

	% OSH taught by F/T Faculty
	44.4%
	49%
	32.3%
	35.6%
	37.7%
	-6,7%


In 2003, two F/T faculty members were on sabbatical (Smith and Lebauer).  That accounts for the low % of OSH taught by F/T faculty.  However, with the retirement of Albright starting in 2004, the extremely low % of ESL OSH taught by F/T faculty is an ongoing and urgent issue.

C. SLO Assessment Forms: (See attached) 
D. Data Sets : (See attached)

Please note that the data set only refers to credit students.  This provides a skewed and truly limited picture of the ESL department since this is only about 22-30% of our enrollments, with the remainder being 0 unit enrollments.  
The ESL program has been emphasizing the need for useful data about 0 unit students.  Collection of this data is more challenging because positive attendance needs to be the source of data on student success.  The ESL program has agreed that attendance of 66% or more of class hours should be considered “success”.  However, data needs to take into account that 0-unit sections are open enrollment and therefore, some students start attending classes late in the semester; for them, attending 66% of total course hours may be difficult or impossible and not a sign of lack of “success.”.  In addition, students who drop the class before the equivalent of census should also not be counted as “unsuccessful” and so students who attend less than 12% of total course hours should be eliminated from total “success/retention” statistics.  Finally, we suggest that lab sections not be included in general success/retention statistics since they are by their nature different from classes.

Despite repeated requests to refine incomplete statistics that were first gathered about ESL 0-unit students in Spring 2005 (as part of the Equity Committee’s charge), this has not taken place.  The ESL department believes that the College’s limited staff available to focus on department level statistics and the great demands placed on the existing personnel have resulted in our inability to get the needed statistics.  

We will continue to work with Research staff to refine and gather statistics and strongly emphasize the need for college support for adequate staffing in this area







