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Program Review Checklist

Action

Contact EPA Chair for orientation

Form Program Review Team (PRT)

Gather documents (Org Chart/Staffing Profile/SLO Assessment Forms/Data Sets)

Solicit input from faculty and students

Determine if additional research is needed

Contact College Research Specialist if necessary

Write Program Review report

Submit report to Bean Vice President for Instruction* and EPA Chair for review

AN N N N BN N N B RN

Report submitted to Academic Senate for acceptance

Report submitted to the President and the Vice President for Instruction

Report posted to the EPA website

Presentation to the Consultation Council

*The Honors Program is independent of the Academic Divisions, and reports directly to
the Vice President for Instruction. See Appendix A.
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Section I: Program Overview
A. The Program Mission; Its Link to the College’s Mission, Vision, and Strategic Directions

Honors Program Mission Statement: The Saddleback College Honors Program is an interdisciplinary effort
to develop exceptional talent, ability, and scholarship in highly motivated students.

Saddleback College Mission Statement: Saddleback College enriches its students and the south Orange
County community by providing a comprehensive array of high-quality courses and programs that foster
student learning and success in the attainment of academic degrees and career technical certificates,
transfer to four-year institutions, improvement of basic skills, and lifelong learning.

Comparison of these mission statements demonstrates that the Honors Program seeks to fulfill
the College mission in fostering student learning. What the Program mission statement does not
address, and perhaps should, is its dual role as a Program that both promotes student learning and, for
an important subset of its students, promotes transfer, especially to highly competitive institutions and
in highly competitive majors.

Comparison of the mission statements also makes it unsurprising that the Honors Program is an
explicit component of the 2010-2013 Strategic Plan. Within Strategic Direction #2, “Excel in College
Transfers,” Goal 2.3 is “Increase by 20% the number of students in the Honors Program.”

The drastic reduction in U.C. freshman admissions has, quite honestly, fulfilled this goal for us.
Annual Honors Program completion rates in the low 40s to the high 60s, a jump of over 50%. The flow of
new applications indicates that this is not a random spike; Program completions are set to rise further.

Nevertheless, the initiatives and tactics in support of this goal must still be pursued, because
successful service to that increased student population requires it. For that reason, we have been
actively involved in developing initiatives and tactics in pursuit of our already-reached goal.

In Section 11.C below, “Instructional/Service Needs,” we will address our progress so far as well

as discuss the resources and relationships we need to encourage in order to pursue this goal.
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B. Historical Background and Unique Characteristics of the Program

History and Scope: The Saddleback College Honors Program is one of the nation’s oldest

continuously operating honors programs in a two-year college. We believe the original design of the
Program, its “core course” structure and open-access principles, are responsible for its longevity.

After much discussion campus-wide, it was decided that the Honors Program would develop a
“core” of courses for students of all majors in order to promote a high standards of research, writing,
and critical thinking across disciplines. It was also decided that Honors classes were to be open to any
students willing to accept the challenges and rewards they offered.

A few years into its existence as a strictly academic entity, in a completely unexpected
departure from its original mission, the Honors Program took on a new role independent of its purely
academic one. It became a transfer path. Agreements negotiated over the years give students who
complete the Honors Program in good standing a significant advantage in their ability to transfer.

The agreements are many, detailed, and vulnerable to change. This has impelled us to build a
strong, close relationship with the Transfer Center. More detail on our students’ reliance on the Transfer

Center follows in Section I1I.C, “Instructional/Service Needs.”

C. Progress Since the Last Program Review

In the past few years, the Honors Program has developed most in four areas: (1) greatly
increased enrollment and completion; (2) a change in administrative structure to increase the structural
stability of the program; (3) closer cooperation with the Transfer Center in response to heightened
competition for transfer slots; and (4) increased participation at undergraduate research conferences.
All these matters will be addressed in detail in Section Il. However, from the point of view of self-
assessment, by far the most significant change has been in the SLOs of the Program, to which we now

turn.
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D. Discussion of How SLOs Have Been Utilized by the Program

Submission of this Program Review was slowed mainly by indecision concerning the appropriate
outcomes by which the Program’s success should be measured. Three questions had to be answered:

One — only one — of the issues complicating the consideration of SLOs since our last program
review was that we needed to find our place within the SLO vs. AUO framework. Because the Honors
Program is intensively involved in special transfer arrangements on the one hand, and because it is an
educational endeavor on the other, there was disagreement and confusion as to whether “student
learning” or “administrative unit” outcomes were more appropriate standards for self-assessment.

(1) Should the Program be reviewed on the basis of Administrative Unit Outcomes or Student
Learning Outcomes? The Student Learning Outcomes of the Honors Program’s previous review seemed,
on reflection, to be a mix of the two, with outcomes such as transfer success and acceptance of student
publications not really indicative of “learning.”

(2) Would it be possible to construct Student Learning Outcomes that did not infringe upon the
area expertise of the instructional faculty in Honors courses or merely insist on higher success rates for
students in Honors classes? Reliance on existing SLOs for the course, with simply a higher bar for Honors
sections, while administratively easy, would say nothing about the true nature of the Honors learning
experience; the students in Honors classes are those who could be expected to attain greater mastery of
a subject no matter what kind of section they were in.

(3) If construction of such truly “Honors” SLOs is possible, what should they be? The solution
reached by the Honors Board — just this Fall —is a model adapted from one developed by colleagues at
the National Collegiate Honors Council. It will be discussed in Section II.B, “Curriculum and Instruction.”

In short, “how SLOs have been utilized by the Program” is that (1) previous SLOs have been
rejected in order to focus more on learning, and (2) a new matrix of SLOs is henceforth part of the

process by which the Honors Board will decide how to “put the ‘Honors’ in Honors.”
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E. Current Strengths, Opportunities, and Challenges

Strengths

“Honors” Learning Environments: The foremost strengths of the Honors Program come from
instructors willing to create an enhanced learning environment for students, focusing on writing and
critical thinking. Recruiting and maintaining this faculty represents the most important aspect of
staffing. In addition, the Honors Program offers a variety of learning experiences to students through the
mixture of core courses and elective courses that students take. Finally, opportunities for students to
continue the learning process beyond the classroom add to the strength of the Program coursework.

Low Attrition: Average retention rate of honors students across sections has consistently
exceeded 80%. Average rates in Liberal Arts and Social and Behavioral Sciences exceed 90% each
semester. Although the data sets count attrition from the census date, our own research from running
rosters from the first day of class shows that the low attrition is achieved from the very beginning of the
class. We believe this consistent record indicates high student satisfaction with the Honors experience.

Successful transfer: Priority transfer agreements for Honors students with various partner
Institutions are invaluable to our students in pursuing their transfer goals.

Opportunities

Growth: Both UCs and CSUs campuses have cut their freshman admissions severely. Community
colleges are strained to accommodate the consequent huge influx of students. The size and extent of
this population is evidenced by our applicant pool, which has increased by over 50% in the past two
years, and by the quality of that pool, which includes many students with weighted high school GPAs
over 4.0 who would have been UC-bound as freshmen a few years ago.

Increased Competition for Transfer Slots: Although most UCs and CSUs are trying to maintain or
even slightly increase the number of transfer slots, cutbacks on freshman admissions has greatly

increased the demand for those slots, raising the academic bar for students. The Honors Program is a
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great asset to students trying to find ways to get over that bar — which is rising each semester.

Challenges

Racial and Ethnic Diversity: Non-White students are under-represented in the Honors Program
as compared to their presence in the College as a whole. Our attempts at addressing this within the
College Strategic Plan is discussed in Section Ill.G, “Marketing and Outreach Needs.”

Curricular Diversity: The Program could benefit from building a more richly diversified offering
of elective courses. We discuss this in section II.B, “Curriculum and Instruction.”

Physical resources: The temporary facilities into which the Honors Program office has been
squeezed have hampered our operation. We have gone from having two offices, two study rooms, and a
student lounge to having one office and a rather distant cubicle. The implications of these challenges are
discussed in Section IlI.F, “Facilities Needs.”

The singular needs of the Honors population: Those assuming that in Honors classes there are

only brilliant, hardworking, and disciplined students may be surprised to know that we are more often
dealing with a population that is brilliant, hardworking, or disciplined. The Honors Program creates
Honors students; it does not simply find them. We discuss this extensively in Sections 11.B, “Curriculum

and Instruction,” 11.C, “Student Success,” and IlI.C, “Instructional/Service Needs.”
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Section II: Review Report

A. Faculty and Staff

The Program itself has no full-time faculty. Receiving its OSH budget directly from the Office of
Instruction, it reimburses Academic Divisions for the “loan” of their faculty to the Program. For example,
if a faculty member in Math, Science, and Engineering teaches a 5-OSH Honors class, the MSE Division’s
OSH allowance is increased by 5 OSH so that it can still offer the course that faculty member would
otherwise have taught.

Faculty teach Honors classes with the consent of their Academic Division, but assignment of
faculty to Honors courses is by the Honors Program only. Deans may not unilaterally assign faculty to
Honors classes. This has been found to be a best practice in institutions, such as ours, that do not have a
separate “Honors college” or other framework with permanent faculty; honors programs that do not
have the right of approval of their own faculty experience recurrent problems.

Two faculty members serve as Co-Chairs of the Honors Program, for a total expense of 100%
reassigned time (although since one of the Co-Chairs is an associate faculty member, that individual
takes a stipend equivalent to the time). The Co-Chair model protects the Program from the severe
disruption that has occurred in other institutions during leadership changes. The almost innumerable
details of Honors transfer agreements and their paperwork, the myriad regulatory constraints on
coursework development, the maintenance of strong networks among transfer partners and in the
Honors community, and the continuing evolution of Honors administration and pedagogy all lead to a
“high learning curve” that has caused many programs to founder, especially in the absence of full-time
classified staff to ensure proper processing of regular paperwork. This is aside from the important
relationships with individual students in the Program.

Also not directly connected to the Program, but essential to it, are the counselors in the Transfer

Center. Their expertise in the particulars of the Honors transfer agreements is critical to our students’
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transfer success. A dedicated Honors counselor contact is a requirement of our transfer agreements
with UCLA and UC Irvine, and that individual is expected, in addition to his or her work reviewing all
Honors transfer paperwork at Saddleback, participate in several meetings per year at the universities.
This is not a luxury, but an essential for our students’ successful transfer as well as for their general
advisement. In doing this, we are following again NCHC best practices (Appendix F, Item 12).

One 14-hour-per-week Project Specialist, Alexis Petrovich, is the only individual in the Honors
Program office other than the Co-Chairs. She handles all paper correspondence, updates all

student files with counseling records and other material, handles all e-mail inquires arriving at

honors@saddleback.edu via the Honors Program webpage and other publications, assembles

applications for Co-Chair review, assists the Honors Student Council in their outreach activities,
assembles the materials for and usually attends Honors Program stations at outreach events,
and answers telephone inquiries regarding the program. She is, in short, overworked.

We are lucky that Ms. Petrovich has been able to stay with us even after her transfer to
U.C. Irvine, because she has a solid knowledge of the Program and its history. We expect that
when she does move on we will find ourselves in great difficulty while another individual comes
up to her level of expertise, even if we are lucky enough to find someone who can match her
intelligence, good judgment, and patience with the many faculty, students, and members of the
wider community who place demands on her.
B. Curriculum and Instruction

What Makes It “Honors”?
The Program coordinates offerings of enriched coursework specifically designed to develop
exceptional talent and enhance academic ability in highly motivated students. Program classes foster a

climate of integrity, honesty, and respect within the classroom. Class environments are structured to
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impart greater flexibility in instructional form and methods by providing smaller classes that foster
closer interaction between students and faculty and mentors.

“Making it Honors” doesn’t mean making it harder, demanding more hours, or assigning more
work. Rather, faculty are challenged to discover new approaches to the material, perhaps new sources,
perhaps new classroom environments, and other modifications that will move the students to develop
higher-level academic skills and thorough mastery.

Most Honors classes are sections of courses that are taught in both Honors and non-Honors
sections, but that doesn’t make the job easier. The number of units granted is the same, so an Honors
section cannot simply require more of the same type of work. The Course Outline is the same, so the
Honors section cannot cover different topics. An Honors course in Something 101 is still a course in
Something 101, but it is a course that moves away from simple identification and description, toward
explanation, synthesis, research, and the creation of new material within the hours and content of the
original Something 101 Official Course Outline. Of course that’s difficult. Constructing an Honors class
requires research, imagination, and creativity.

The Honors “Core”

The Honors Program at Saddleback is almost unique among community colleges in its being
structured around a core curriculum of English 1 and Humanities 10. In order to complete the Program
students must, as part of their minimum of 15 Honors units, complete at least one transfer-level English
composition class as an Honors section and both semesters of the Humanities 10 sequence. The “core”
curriculum has been with the Honors Program from the start, an always a fundamental component of
the Honors experience at Saddleback even though most core-structured honors programs can be found
only at four-year colleges and universities.

Humanities 10 offers a capstone experience that has generated much interest at the national

honors level, being the focus of two workshops at National Collegiate Honors Council conferences. Each
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Humanities 10 class involves the in-depth study a particular subject that is selected, defined and taught
by two faculty members who bring two different discipline areas of expertise into the classroom.
Structured to engender the ‘life of the mind,’ the course environment involves faculty and students in
seminar-style conversations and presentation of research projects. Humanities 10 students must
synthesize highly cross-disciplinary material, complete two original research projects, and participate in
sophisticated seminar interaction. We recommend students enroll in Humanities 10 only after
successfully completing at least one of the Honors English Composition classes.

We have maintained the Humanities 10 curriculum, in spite of its costliness relative to the other
classes because of our firm belief that those classes help our students succeed after transfer. The
excellence of this aspect of the Program’s design was evidenced by UCLA’s allowing our students to
participate in their Honors transfer mechanism, the “Transfer Alliance Program” (TAP), by completing
our five Honors class, as opposed to the six they usually required. Also, UCI’s statistics on our transfers
to their Campus wide Honors Program (CHP) show that the “thesis hurdle” is not the barrier for our
students that it is for many others: our participation and completion rates in CHP are high. Since our
admission as a “TAP College,” at various meetings with our UC partner institutions we have heard of
their difficulties overall with transfer as well as freshman students who cannot write at a college level.
We know that none of those students are ours.

Honors Course Development

The faculty and administrators involved in the creation of the Honors Program in the late 1980s
wished to create a course of study that could be followed by students in all majors and that would be
beneficial to students in all majors. The courses would be, with rare exceptions, UC-transferable and
would apply to the relevant general education requirements while also possibly being applicable to the
required preparation for some majors.

Honors courses are developed by faculty via an Honors Course Proposal, although that form has
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been on hold subject to revision for inclusion of student learning outcomes. (A proposed new Honors
Course Proposal is being submitted to the Honors Board concurrent with the first draft of this Program
Review.) The Honors Course Proposal must be approved by the Department Chair, the Division Dean,
the Honors Board, and the Vice President for Instruction (in that order).

The majority of Honors courses are Liberal Arts courses. This is in keeping with the Program’s
philosophy that this Academic Division’s subject areas instill in our students the research, critical
thinking, and written communication skills essential to their academic success, no matter what their
major. As the Program has grown, the number of Liberal Arts offerings has also grown, as we strive to
maintain enough core courses to allow our students to complete the Program and transfer on schedule.

The number of courses offered in other subject areas has fallen or stayed level over this time,
however, and we are working to increase the diversity of those offerings. We continually work to
generate new Honors courses. Recent additions to the Honors curriculum include Introduction to
Philosophy, Physical Geography, Cultural Geography, Academic Planning, and Advanced Information
Competency Skills. First-semester Analytic Geometry and Calculus has been quite successful, but
Introduction to Linear Algebra and the second semester of the calculus series have met with mixed
success. At this writing, we are taking the first steps to branch into international languages.

Faculty who teach Honors classes receive a number of benefits. First, and most surely, they are
able to enjoy a class that is of a relatively small size and dominated by individuals willing to commit to
Honors-level work. But we hope — and this is a hope that was expressed at the founding of the Program
—that in an Honors classroom faculty can explore techniques, sources, and other educational tools in a
way that can freshen or bring value-added to their non-Honors courses as well. This is, in fact, part of
the general overall mission of honors education: Item #13 of NCHC's “Best Characteristics of a Fully
Developed Honors Program” speaks to this “laboratory” role of honors education (See Appendix F).

In short, although both the student population and the curricular demands make it challenging
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to teach Honors classes, it is usually both exciting and rewarding.

Honors Courses and the Allegedly “Non-Honors” Student

It was decided at the inception of the Honors Program that access to the courses would be
open, with the understanding that Honors courses would maintain their culture and standards
regardless of the population within the class. It was recognized — and welcomed — that there would be in
every class two types of students, as there still are: those who seek to “complete the Program” by
fulfilling its core and elective requirements, and those who are interested only in one or two particular
classes but may not ever desire the completion certificate.

It was realized by our founding faculty, and we still believe, that a given Honors class may have
many attractions to a student independent of a desire to complete the Program or participate in any
Honors transfer agreements. Therefore, it has been left to each student to decide whether the course is
a good fit for his or her goals (assuming, of course, that the regular course pre-requisites were met). This
has never changed; we have never operated under any other model and do not intend to. We are
committed to open access. We make only one accommodation: priority enrollment for those who are
seeking to Program completion so that they will not be crowded out of classes by others who are not
facing that hurdle. And we have made only one exception: SPSW 1, Human Prosection, was by instructor
invitation to a few students each semester. These few were those who had demonstrated sufficient
excellence in anatomy and physiology to make the instructor believe they could properly perform
dissection of human cadavers. The Honors Board felt that this was justified because of the delicacy of
the process and, quite frankly, the costliness of the enterprise. It would simply not have been offered by
the College, as “Honors” or not, under any other circumstances.

The “bottom line” is this: Every student in each Honors class follows the same syllabus, does the
same work, is entitled to the same evaluation of that work, and receives the same recognition for that

work, including Honors course notation on the transcript that the course. We have never told instructors
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which of their students had applied to or been accepted to candidacy to complete the Program.
Moreover, we will not do so in future. We consider that a violation of that student’s privacy, one that
the student may believe might affect their grade.

Student Learning Outcomes

As stated on the Program webpage, all Honors Program courses are designed to

e develop strong "high-level" cognitive skills such as problem solving, evaluation,
synthesis, critical thinking, independent thinking;
e build writing and research capabilities in students so that they can excel at upper-
division work after transfer; and
e create a challenging, highly interactive and yet enjoyable academic experience.
Our challenge was to develop Student Learning Outcomes to ensure these desiderata are achieved by
the program. Nationwide, there has been resistance to SLOs in the Honors community because of the
fear that they will evolve into ceilings or be too limiting in programs that seek to foster independence,
creativity, and experimentation in curriculum.

Through workshops at the National Collegiate Honors Council Conference, the Program was able
to develop Student Learning Outcomes for the Program that are independent of content-based SLOs of
individual courses. At the Fall 2010 Conference, the University of South Florida shared a model that,
with modification, was ultimately adopted by the Saddleback College Honors Board.

The University of South Florida is one of a few schools that have taken the lead in this area. To
pursue its goals without interfering with faculty area expertise, it developed a list of Program SLOs not in
conflict with individual course SLOs that faculty could use to “put the Honors in the Honors courses.”
Under this model, Honors course developers are made aware of the overall program’s SLOs, and the
program takes responsibility for scheduling classes in such a way that all its objectives are covered.

The list and the resultant course matrix are in Appendix D. Some of the Program SLOs are not
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course-related, and assessment of those SLOs falls within successful student participation of the
Program. We are currently working on filling in the matrix with respect to the core courses, English 1A,
English 1B, Humanities 10A, and Humanities 10B. Developers of new courses will relate their proposed
courses to the Program SLOs through the newly approved Honors Course Proposal Form, which is
attached as Appendix E. Non-core Honors courses that have been successful for a long period of time
are our lowest priority, but we will incorporate those as soon as the core courses are completed.

Honors and Rigor

Dr. Herald Kane, now retired from his long-held position as Honors Program Director at San
Diego City College, was a pioneer in community college honors programs, instrumental in the creation of
the Honors Transfer Council and in the push for recognition of two-year programs at the National
Collegiate Honors Council. Long ago, he said that he considered his role as an educator in honors to be
one of “supportive harassment.” Perhaps that applies to education in general, but we do take it to heart
when considering not only our individual interactions with students but also how best to build our

curriculum.

C. Student Success
As discussed above, almost every Honors class — with the possible exception of Humanities 10 —
is a mix of two student populations:

(1) Certificate-Track Students, who wish to complete the Program’s curriculum, receive the

various recognitions for that accomplishment, and be eligible for all benefits of “Honors Program” status
(including, eventually, eligibility for Honors transfer); and

(2) Visiting Students, who are not interested in completing the Program, or any benefits of

“Honors Program” status, but wish to enroll in Honors classes nevertheless.
Both Certificate-Track and Visiting students enjoy and can benefit from Honors classes, but the

populations are different.
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Certificate-Track students: To gain Certificate-Track status, students must be accepted as such

by the Program. This requires submission of an Application that includes (i) a Statement of Purpose; (ii)
two letters of recommendation, at least one of which must be from an instructor in the humanities or
social sciences who can attest to the student’s written communication skills; and (iii) a GPA history. To
be admitted, students must be at least eligible to enroll in English 1A. Applicants must submit records of
college work done outside the District, and of high school work if fewer than 12 transfer-level college
units have been completed. The usual GPA requirement is 3.25, but it may be waived in special
circumstances. The English 1A requirement is strict; national studies have shown consistently that
English composition competency is a much stronger predictor of Honors success than GPA history.

To be in “good standing,” Certificate-Track students are required to maintain an overall UC-
transferable GPA of 3.25 or above, make progress toward Honors completion requirements, provide
evidence of a Transfer Center counseling appointment at least once a semester, and have no academic
integrity violations. They must also complete at least 15 Honors units, including a 9-unit “core” of three
classes, including (1) English 1A or 1B, and (2) Humanities 10A AND 10B.

The remaining Honors courses can be taken at either Saddleback College or Irvine Valley College,
and by petition through Honors Programs in other colleges or universities. To receive the Honors
Certificate and “Honors Program Completed” notification on their transcripts, these students must also
have a GPA of 3.2 or above in Honors classes.

Certificate-Track students receive priority registration, transfer counseling at the Transfer
Center, “"HONORS PROGRAM COMPLETED” transcript notation, and special recognition at the transfer
celebration and the commencement ceremony. Good standing as a Certificate-Track student is a
necessary but not sufficient condition for participating in Honors transfer agreements, the requirements
of which vary by transfer institution.

Visiting students: After priority registration has allowed Certificate-Track students to enroll in
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Honors classes, other students may fill the remaining seats, if any. Visiting students’ motives have
tended to fall into several categories. Some that have been offered are

e The student is thinking about applying to be a Certificate-Track student, but wants to
experience at least one of the classes before doing so;

e The student is still in the process of applying to be a Certificate-Track student;

e The student has applied to be a Certificate-Track student, but was deferred until English
composition or GPA requirements could be met;

e The course falls within the student’s major;

e The course is one in which the student has a particular interest;

e The student desires the small-class environment of the Honors class;

e The student wishes to take the course with a particular instructor;

e The student wishes (or needs) to take the course at a particular time;

e The student wishes to be eligible to present his or her research in the subject at Honors
undergraduate research conferences;

e The student wants to distinguish himself or herself through having “Honors” transcript
notation for some classes, even though he or she does not want to complete the entire
program; and, finally,

e The student overlooked the “Honors” notation in the schedule, and enrolled by accident.

Students whose initial reasons fall in the above categories — even the final category — have

become Certificate-Track students. Some — even those in the final category — have become star Honors
Program alumni and moved on to Honors transfer partners very happy to admit them.

We do require that if a student desires to change status from “Visiting” to “Certificate-Track,”

that he or she submit an application to the Program before two Honors classes are completed. This

allows us to ensure we provide the counseling, transfer support, and tracking these students need.
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Although there is no limit to the number of Honors classes a visiting student can take, we cannot
adequately serve students of whom we are not aware until late in their lower-division careers.

Still, many students are quite content with “Visiting” status. Our dedication to serving these
students is shown by such courses as the cadaver dissection class we were able to offer in the 1990s,
and the Dead Sea Scrolls class created for us by Dr. Richard Sneed, a former Chancellor of the District
whose academic training was in Sacred Languages and who had worked with the scrolls themselves.
“Visiting” students are also quite common in our Mathematics classes. Among other motives for Visiting
students’ enrollment in Honors Mathematics is the ability to distinguish themselves in highly
competitive math-intensive majors such as economics, chemistry, and the life sciences.

(As of this writing, the Honors Board is, however, looking for an adjective to replace “Visiting,”
but nothing has so far gathered consensus as a better term. We plan to scout for alternatives at the next
NCHC Conference in late October.)

Honors Student Challenges

High-achieving students are frequently left on their own in academic environments on the
assumption that they don’t need the support other students do. This has especially been true in the last
several years because of a regulatory environment that rewards schools based on average test scores. In
such a system, there is an active incentive to move resources toward the just-below-average block of
students. Their improvement will show in the statistics; students who are already high achievers cannot
give the same financial return.

However, this is not a low-maintenance population. Low-achieving “gifted” people are not
anomalies; they are not even unusual. Students with great potential are quite often at high risk for
failure. This can be failure to excel, but it can also be failure to attain even average work. Moreover, at
community colleges in particular, many honors students were not accepted at four-year institutions

because of learning disabilities, perhaps only recently diagnosed, that kept their potential hidden and
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their abilities unrecognized.

In Honors classes, students often have high goals and high expectations of their own
performance, but also fragile self-esteem and high anxiety. There are also students whose academic
performance is stellar in their own area, but who have low aptitude for, and perhaps even low tolerance
and respect for, areas outside it. Others, never challenged, simply get into trouble to avoid boredom.

Some students have high intellectual curiosity but have never been forced out of any subject on
the basis of ability. They need guidance in choosing what subjects to seriously pursue and counseling in
order to pursue them in the face of the temptation to remain at Saddleback and keep playing around on
a lower-division level in every subject.

What is most surprising to many people is that among the highest achievers are students who
genuinely do not know how to learn. Learning has always happened so quickly and easily for them that
they don’t know how it works. They don’t remember experiencing it while it was happening. They don’t
know how to grapple with a difficult text, manage their study time, or even study at all. Despite the high
grades on their transcripts, they may have never broken a sweat in academia. They are unfamiliar with
struggle and the emotions that accompany it, and they can be devastated by it. Working past frustration
is for them going into terra incognita. Sometimes they just give up. When they don’t, they will need help
they never anticipated having to seek and may be ashamed of seeking. It can be unnerving and even
traumatic for them to discover that they are behind rather than ahead, and moreover that they have no
idea how to progress because they lack the academic skills that less “gifted” students have already
needed to develop.

Classroom Success

Success rates in Honors classes over the past five years have been between 70 and 80 percent.
Looking at the detail, we see that during this period slightly over 30% of students have earned A’s, on

average, across Honors courses in different subject areas. We do not see an upward pattern suggesting
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a tendency toward grade inflation. The stability of this grade data is an indication that Honors Program
faculty in recent years have used similar standards when assigning final grades.

Asked in our Spring 2010 student survey what had been the most difficult part of their Honors
experience, 15% of respondents indicated they found challenging coursework to be the most difficult,
and an additional 40% said they found the high expectations needed to earn high grades in honors
courses to be the most difficult part. An additional 19% said that a particular paper or final exam posed
the greatest challenge to them. Thus, fully 74% of the students who responded to this survey chose
some answer related to the difficulty of course material as the most challenging part of their honors
experience so far.

It is likely that only those students who remained in their Honors courses for the duration of the
semester received the survey. However, given our high retention rates, we take this response pattern as
an indication that most students find Honors classes appropriately challenging, but not so challenging
that they are overwhelmed and drop out. We believe that this is exactly the balance that the Honors
Program should strive to achieve, and we are pleased that our Honors courses push our students to
develop and, we hope, eventually realize their academic potential.

Transfer Success

At the urging of President Ned Doffoney, in 1994 the Program worked to bring Saddleback
College into what is now the Honors Transfer Council of California, but was then just the “Honors
Transfer Council,” a much smaller group limited mostly to Los Angeles community colleges. (President
Doffoney knew of their work at his former institution, Los Angeles City College.) Working through them,
the Program applied for and received approval from UCLA to join its Transfer Alliance Program. UCLA
had previously not wanted to work with community colleges outside its main service area, but we were
given approval to be a “Transfer Alliance Program” (TAP) college within the year. UCLA was especially

impressed with our “core course” structure; because of its insistence on composition and research skills
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our students were allowed to seek “TAP Certification” with only 15 Honors units, although students in
other institutions were being asked for 18 units.

Currently the colleges and universities who are HTCC partners or have made commitments to
favorably consider our Honors coursework include UC Berkeley, UC Irvine, UCLA, UC Riverside, Cal Poly
Pomona, CSU Fullerton, San Diego State University, San Jose State University School of Engineering,
Azusa Pacific University, Chapman University, La Sierra University, Loyola Marymount University, Mills
College, Occidental College, Pitzer College, Pomona College, the University of San Diego, and Whitman

College. Details of most are at http://www.honorstcc.org/transfer/agreements.html, although that

page does not include our separate agreement with UC Irvine for our top students, which guarantees
them placement in their Campuswide Honors Program, with its housing and Regents scholarship
benefits. These agreements are very detailed, and change often, and are separately up for review
periodically.

It is not possible to honestly use our transfer percentages as an indicator of our success. They
are, quite frankly, too easy to game. For example, our past year’s acceptance rate to UCLA under TAP is
86%, far above the TAP average of 73% and certainly far above the non-TAP average, which is in the low
30% range. (Our TAP acceptance rate is second only to that of Santa Monica City College, except for a
few schools that submitted only one or two TAP applications and thus scored 100%, 50% or 0%!).
However, many schools’ rates are lower they will TAP-certify students who achieve a 3.0 GPA, and we
will not; we feel it would be a disservice to our students in giving them an unrealistic view of the
demands that UCLA will place on them.

On the other hand, we could ensure a near-100% rate if we refused to TAP-certify students who
aren’t taking advantage of the alternate-major admission, or who are applying to exceptionally
competitive majors such as Communications Studies or Global Studies. Except for such students,

however, our TAP acceptance rate is nearly 100%; in only one case in each of the past years did a
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student we believed qualified fail to be accepted. (In the year before that, a student was denied because
in skipping a counseling appointment she failed to fulfill a class requirement for her alternate major; this
and one other similar case shows the necessity of our requirement that students meet with Transfer
Center counselors each semester.)

We have gone from processing under 30 TAP and UCI applicants to nearly 60 annually over the
last two years, and current enrollment indicates that number will grow. Our UCI acceptance rate has
been 100% for the past two years, including a substantial number of “Honors-to-Honors” transfers into
their Campuswide Honors Program. In fact, our rate is higher than 100%, since intervention by our office
in reaching the Honors liaison at U.C. Irvine achieved the same-day acceptance —and CHP admission,
with housing and Regents Scholarship —to a student that we demonstrated had applied but whose
application had been lost on their end. (He did, however, end up at Berkeley. That was his first choice,
and he was accepted there after we worked with the Transfer Center to appeal their initial rejection,
which was on the basis that his A.P. English score wasn’t visible on his transcript.) This is anecdotal, but
it does demonstrate we make a difference in the lives of our students.

We are extremely happy with the transfer rates with our other transfer partners and with other
institutions. This past year Saddleback College had a record number of acceptances from U.C. Berkeley,
and Honors Program students made up a significant part of that number. This year two of our students
were accepted to Columbia University, including one who was initially not going to apply because she
didn’t think that well of herself. Again, supportive harassment helped; she applied, and is there now.

Because of this, we must simply state that we believe our program greatly increases the transfer
acceptances of our students and, perhaps more important, prepares them well for success after
transfer. As some evidence for that, we often hear from students after their graduations, and of course
we are asked to forward recommendations when they are applying for graduate and professional

schools. One of our recent alumni, Paul Jarosz, not only successfully transferred to U.C. Irvine but also
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received the Global Studies Outstanding Student Award. Mr. Jarosz also gave Saddleback a wave at the
student biography site put up by the UCI’s Global Studies Department at

http://www.humanities.uci.edu/global cultures/students/students.php

Increased Student Participation in Undergraduate Research

We have a continuing strong presence at the annual Honors Transfer Council of California
Undergraduate Research Conference at UC Irvine, where our students have earned an impressive
collection of Exemplary Achievement Awards and Outstanding Abstract Awards. Paul Jarosz received not
only an Outstanding Abstract Award but also Summer Research Grant from UC Irvine, and his abstract,
like several of our students each year, received the additional honor of publication in “Building Bridges,”
the publication affiliated with that conference.

A significant part of this success is due to the fact that Prof. Collette Chattopadhyay, who had
already at that time extensive experience teaching Humanities 10 classes, joined the Honors Program in
a leadership role as Director of Student Research. She took on this task when Carolyn Kuykendall left her
position as Co-Chair to take on the Director of Honors duties at Mt. San Antonio College. Prof.
Chattopadhyay mentored students from abstract to presentation, offering guidance as well as
opportunities for practice presentations. She has continued this work after becoming Co-Chair of the
Program, and is the students’ strongest source of scholarly guidance as well as encouragement and
personal support as they take their first steps in public presentation of research.

As our students have become more accustomed to thinking of conference presentation, or at
least attendance, as a normal part of their academic lives, we have worked to build other opportunities
for them. For each of the past two years, two students have been accepted to present research at the
Bay Area Honors Conference. This allowed us to take those students and a few more up to visit the
campuses of U.C. Berkeley and Stanford University, which alternate in hosting the conference.

Finally, one of our students, Neda Mostafei Shirazi, has been accepted for a poster presentation
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at this year’s NCHC Conference. Since NCHC usually features faculty and upper-division scholars, this is a
rare achievement for a community college student.

We are working to provide resources — everything from money to coaching, and more of that
supportive harassment — for the increased student success at conferences we expect as a result of the
growth in the Program and particularly in its Humanities 10 offerings. It is in this second-year class that
most of our successful research projects are generated.

Awards and publications motivate students, reward them, and provide them with bragging
points on applications and resumes. But such things are really only the “show” of the conference; they
are not the substance of which the conference is made. The substance is the experience of participating,
and thus becoming early on familiar with the world of the academic conference.

The HTCC/UCI conference enables us to give this experience to many more students than just
the presenters. Alannah Rosenberg always serves as Volunteer Coordinator for the conference, so she
can always assure that numerous Honors Program students not yet ready to present can take on roles of
session facilitators, learning the conference environment, having the session experience, and listening to
multiple presentations before presenting their own work in the following year. (They also have the
benefit of free conference attendance, and give Saddleback presenters the benefit of a known and
friendly face in the crowd.) We believe that this increases their confidence as well as their expertise in
research presentations, and know it has motivated many to do the work necessary to submit proposals.
Every year, we see a change in many students over the course of the day, and the change is always a
ratcheting-up of their previous level of academic ambition.

In the 2009-10 year for the first time Saddleback students received ASG funding to participate in
the Bay Honors Consortium Undergraduate Research Conference, of which UC Berkeley and Stanford
alternate as hosts. (This conference was open to Southern California schools the previous year as well,

but that announcement came too late for us to secure funding. The BHC was created as a northern
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California partner of the HTCC because frequent statewide meetings were not affordable for most
members.) Two students, one of whom transferred to Berkeley this Fall, presented their research. Using
a College van we were able to take up four more students to experience the conference and visit the
Berkeley campus. This is the first time since 1996 that we made a long-distance road trip to an Honors
conference, and the experience has encouraged us to expand the trip so that next year, on the way to
Stanford, we can briefly visit a few of the other colleges north of us with whom we have partnerships or
from whom Honors receives admission consideration.

ASG continued its support in 2010-11, with the result that we could repeat the trip. This year,
we are extremely grateful that ASG increased its support, so that we can bring more students to both
conferences. These are often life-changing experiences for our students, and we are indebted to ASG for
support and all the Honors faculty members who have mentored students in this process, guided their
research, coached their presentations, and supported them by attending the conferences also, on their
own time and at their own expense.

Service and Leadership Success

Many Honors Program students have fulfilled leadership roles on campus, but this is
independent of their Program activity. We do seek to promote service and leadership. Three years ago,
the Honors Student Council was consulted in requiring a service component to Honors Program
completion. While we have not had the personnel or tracking abilities — especially in our temporary
guarters — to monitor this, we anticipate being able to do so after the next academic year, when we
recover from the crowding we are suffering because of the Library remodel.

In the meantime, the Honors Student Council, recently revived after a one-year hiatus, serves
Honors students’ needs for fellowship and has resumed providing opportunities for community service.
In addition, some members of the Honors Student Council sit on the Honors Board. This long-standing

practice, in keeping with NCHC best practices (see Appendix F, item 11) is crucial to our maintaining a
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quality program. We are very excited about the fact that as of Fall, the newly revitalized HSC is building a
strong campus presence under the leadership of Jonathan Fisher and Eric Bremen. They have already
engaged in community service activities as well as social ones, given Honors students a public face at

Club Rush and other quad events, and joined the Honors Board.

D. Facilities, Technical Infrastructure, and Resources

A bit over a year ago, the Honors Program moved from the third floor of the Library where there
were interconnected offices featuring a front office for the Program’s Admin Assistant and a second
office behind the first for the Chairs to work on the numerous projects and rolling deadlines that
annually drive the Program and its activities both on campus and beyond. The arrangement in this office
suite was ideal for its physical space arrangement provided with a front chamber a location for student
responses to impromptu questions and general information regarding the Program and its activities.

The current infrastructure of space allocated to the Program inverses the relationship of the
rooms. Now, despite signage to encourage foot traffic to see the Admin Assistant first, students tend to
look for the Program’s physical space and chance upon the Chairs office which is quite close to the entry
door to this academic suite. While the Chairs naturally enjoy talking with students and answering their
guestions, the physical infrastructure of the office placements have tended to decrease the most
effective use of the Program’s human resources.

As the Program has grown, we have increased needs for technical equipment such as printers,
shredders, and, simply, furniture! We are currently working to see how we can best utilize our new

space in the remodeled Library.

E. Service, Community Outreach, and Economic Development

On campus: In addition to phone, email, and office visits by students, parents and occasionally

grandparents as well, the Honors Program participates each year in college wide Family Night events,
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where the recruitment of prospective students occurs. Alongside departments from across the college
disciplines, the Program sets up and table that features various pieces of Honors Program literature. This
Fall semester both Chairs attended and talked with prospective students and parents, tailoring
discussions to address specific inquiries and questions regarding the college as a whole as well as
addressing the Honors Program and its advantages for students seeking transfer to four-year
institutions.

A few years ago, the Honors Program sent letters to “Early Bird” admits whose superb grades
and test results serve as indicators of their potential for high academic success. In 2008-2009, we sent a
mass mailing to local students thus identified, indicating the Program exists, naming its benefits, and
inviting them to consider the Honors Program classes as a component of their Saddleback College
education. In more recent years, the influx of applicants has been such that our courses are filled
without this outreach, and we are having difficulty stretching our resources to accommodate those
students who find us with even the ordinary outreach efforts of Family Nights and other activities.

We do work with the Transfer Center over the summer to provide four to six workshops for
incoming students in order to familiarize them with the Honors Program’s requirements and benefits.
Most of these students are those who have not yet applied to the Program, and thus not show up as
Certificate-Track students until the Spring semester, but it is in the Summer that they are reached.

Off campus: Our presence on campus and in the community is growing through the efforts of
the Honors Student Council, which is growing in size and the scope of its activities. They participated in
beach clean-ups and were active in Clubs Rush as well as Welcome Week on campus.

As the HTCC grew, Saddleback Honors Program chairs have repeatedly taken on leadership
roles. Two Chairs, Alannah Rosenberg and Carolyn Kuykendall, served as HTCC Presidents. Program
Chairs often held other HTCC offices, worked as HTCC committee chairs, or negotiated new transfer

agreements with four-year institutions. Former Chair Carolyn Kuykendall was instrumental in the
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development of the annual HTCC/UCI “Building Bridges” Undergraduate Research Conference, at which
dozens of California community college students present their work, and Saddleback annually assumes
the responsibility of coordinating the volunteer facilitators who make the sessions.

Honors Chairs have also served as review faculty for UCLA’s TAP certification visits to Honors
Programs at other institutions and reviewed the programs of new HTCC applicants. Saddleback College
Honors Program Chairs serve on UCLA committees reviewing new TAP applicants and conducting site
visits for renewal of TAP agreements at other community colleges.

On a national level, Co-Chair Alannah Rosenberg is a member of the Two-Year Committee of the
National Collegiate Honors Council. She has also presented at the NCHC annual conference three times,
assisted in “fishbowls” there on teaching and learning, and participated in their “Beginning in Honors,”

“Developing in Honors,” and “Best Administrative Practices in Honors” workshop series.
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Section lll: Needs Assessment and Annual Update

A. Statement of Program’s Current Situation

For the past two years the Program has experienced unprecedented growth. We have
experienced approximately 50% growth in the number of Certificate-Track students. Helping them
toward their goal of successful transfer has required increasing the number of classes offered and the
resources devoted to the Honors Program Office. It has also required a proportionate increase in the
workload of the counselors in the Transfer Center.

Details on our current section count are in the Program Review Data Set Appendices. The
information available in this draft is current to the Spring 2010 semester, and the Office of Instruction is
currently assembling data for the Fall 2010 and Spring 2011 semesters. (Because the Program is across
Academic Divisions, the information that is available at a click to most programs through inFORM must

be assembled “by hand” for us.)

B. Human Resource Needs

We certainly have thrived with the dual-Chair structure that currently exists which has assisted
with the processing of work in a timely fashion. It enables us to “tag team” in the office, at least to the
extent that we can in our limited space. It is difficult to have a smooth workflow when sharing a single
desk in a small room.

Classified Personnel

Given our current workload, our expected growth from continued CSU/UC cutbacks, and the
highly visible location we will have after the Library renovation is complete, we believe the Program
would be best served by having a full-time Administrative Assistant but at a minimum needs a 29-hour
position. The Honors Program has a transfer rate nearly triple that of the non-Honors population, and

we could benefit more students in this increasingly competitive endeavor if we were able to reach more
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students on campus. We could be of exceptional service to the traditionally under-represented students
who do not self-select into Honors or seek it out. Having an office that is open for fewer than half the
normal workweek does not serve our students well.

In our survey, 15% of students reported that figuring out how to join the Program had been the
most difficult part of the Honors Program for them at the time of the survey. This is the same
percentage as that reporting that challenging coursework was the most difficult part! Keeping in mind
that the survey respondents are those students who were able to identify and meet the requirements,
and who were sufficiently attentive to detail to complete and return the survey, it is likely that we are
missing a significant number of students who could benefit from the Program and thus that we are
missing the opportunity to increase Saddleback College transfer rates, especially to UC campuses. Low
visibility and a too-often closed office is hurting our ability to serve the Saddleback College student
body.

Office help is necessary because of the large amount of work involved in new inquiries,
continual updating of record of student progress, assistance with student preparation for conferences
and other activities, and support of the Honors Board. The use of work-study help is not possible
because the work involves predominantly student records.

The Honors Program is also continuously indebted to the Office of Instruction personnel,
especially the Executive Assistant, and the Student Development Office for assistance with student
conferences and Honors Student Council activities. Strain on these offices could be reduced, and the
work done in a way less draining on those resources, by having the proper staffing within our own office.
C. Instructional/Service Needs

Transfer Center

One of the most fundamental needs of the Honors Program lies with another office: the

Transfer Center. Again from the 2010 survey, 26% of students said that meeting with any advisor or
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counselor is their biggest obstacle to success. Further, 41% had trouble selecting courses appropriate for
transfer preparation. Also, for 12% of the students, the biggest self-reported obstacle is understanding
IGETC. As competition for transfer spots increases, four-year institutions, especially the UCs, become
less and less tolerant of mistakes. They overlook nothing as they are trying to choose among excellent
students. It is absolutely essential not only that students receive good general transfer counseling, but
also that they receive counseling that assures they fulfill the specific demands of the Honors transfer
agreements for which they are eligible.

For example, our agreement with UCLA allows our students to apply under two different majors.
However, students must have the “major preparation” for both majors completed along with their
IGETC. Finally, after the student applies for UCLA, an extensive amassing of paperwork requiring at least
one hour of counseling time per student is necessary to fill out those portions of the “TAP Certification”
form relating to major preparation and general education requirements. (Following that, as a separate
procedure, one of the Honors Co-Chairs must then go over each of the forms to ensure the student
meets the Honors standards entitling the student to participate in TAP.)

Especially as the competition for transfer becomes more intense, admissions officers can insist
on only the most completely and excellently prepared. Because of this and because of the many details
of the Honors transfer agreements, we require that each student who seeks to complete the Honors
Program have a minimum of one hour of Transfer Center counseling per semester, plus special meetings
as necessary to complete the transfer paperwork. We cannot expand the Honors Program without a
commensurate increase in Transfer Center.

The need for the Transfer Center and the Honors Program to work together has been
underscored by the strategic directions, strategies, and tactics developed to support the College goal of
increasing the number of Honors students by 20%. The first strategy associated with this goal is Strategy

2.3.A.: “Match counseling services to the increase in Honors students.” The Year 1 Initiative in pursuit of
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this strategy is “Determine the appropriate Transfer Center staffing levels serving Honors students.” We
have begun this research process, and the one-hour-per-student-per-semester plus one-hour-at-
certification paperwork time, is some of the information we have put together so far. The tactics
associated with this Initiative are all in process (this Program Review is one of them). This rather high
number is necessary because Honors transfer agreements are many and varied, and the most popular
ones, such as our agreements with UCLA, place special demands on the involvement of counseling
personnel and the Program Chairs.

Scheduling Across Divisions

The second strategy is 2.3.B: “Develop a class scheduling process that more effectively meets
the needs of Honors students.” Its Year 1 Initiative is “Work with faculty to increase the accessibility of
Core Honors Courses.” The “core” is the list of classes that we feel best prepare our students for upper-
division success regardless of major. It consists of three classes: (1) either English 1A(H) or 1B(H); (2)
Humanities 10A, and (3) Humanities 10B. Even though the Honors Program serves all majors, no student
can thrive in an academic environment without excellent communication and research skills. We believe
this core of English Composition and cross-disciplinary research and study promotes our students’
success beyond transfer. Scheduling of these classes, however, must be such that there are enough of
the classes to allow students to complete the Program in time for their transfer, and those classes must
be offered at times that make attendance possible for the widest possible range of academic schedules.

As the number of courses offered each term has grown, we are finding it necessary to build
more formal procedures for long-term scheduling plans. We are beginning this work with the core
classes, and now that the new Honors Course Proposal Form has been approved, are building a larger
reservoir of classes to meet students’ needs.

D. Research Needs

We need to develop an alumni database of Honors Program students in order to track student
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success after transfer, which we consider one of the most important parts of our mission. This database
will allow us to see where our graduates end up not only upon graduation, but several years down the
road. Many alumni also might be willing to speak with our current and prospective students about the
academic and professional pathways, or even serve as inspirational speakers at various Honors Student
Program and/or campus wide College events. We feel that building up this resource on more than an
informal basis would be an asset to the Program and its students.

Our ability to research our own needs is impeded by a lack of personnel. We need a more
systematic and frequent administration of surveys to gather feedback from honors students than
currently exists. The 2004 and 2010 surveys were designed by various Honors Program staff and are not,
by and large, directly comparable to one another. It would be ideal to have someone with the expertise
and time to develop (1) an annual survey for all honors students, and (2) an annual exit survey for
students completing the Honors Program, so that over time the Honors Program would build time-series
student feedback data.

E. Technical, Equipment and Other Resource Needs

The Honors Program also needs someone with expertise in webpage design, who can work to
improve the current Honors Program website and to keep it updated as appropriate. The current use of
a Co-Chair’s time for this is inefficient.

Student Research: The Program clearly would benefit from more funding to provide assistance
to faculty and students in the areas of professional growth and development. Additional funds for both
students and faculty would allow attendance and presentations at conferences, enhancing and
augmenting proven faculty teaching and leadership skills, or in the case of students, developing,
encouraging, and enhancing research conference presentations as an academic practice.

F. Facilities Needs

We look forward to the forthcoming Honors Program office spaces and plans for relocation
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within the current building renovation of the former Library and its spaces. For several years now, plans
for the Honors Program and its location within that building have been under discussion. During 2008 to
2009, then Vice President of Instruction, Dr. Rajen Vurdien, assured the Honors Chairs that a good
portion of one of the Library’s floors would be allocated to the Honors Program office spaces. The Chairs
indicated that not only office space, but an Honors Student lounge, as exists in many other academic
institutions’ Honors Program spaces would be optimal.

During Fall 2010 In-Service, discussions of the Library-under-construction in the Liberal Arts
Faculty meeting , presented the new drawings of the intended location of rooms and space within the
new Library. The Honors Program and its office space seemed to have shifted to its formerly defined
space in the basement of the building. Obviously, the Program Chairs would like to create a strong,
powerful, and visible presence on campus. We herein re-emphasize the Program’s need for a physical
space that underscores the importance of the Program, provides for its meeting needs as discussed
above, and presents a positive face to the population that we serve. In particular, the move out of the
Library and — in future —back again has deprived Honors students of a dedicated study lounge and
meeting area for HSC activities planning. We would like to see replacement space rather than the
shrinking of space that the current plan provides.

Students need the extra availability of the Chairs and access to the Honors Program Office for
many reasons, including questions regarding files, transfer options, and issues pertaining to course
availability. Further, the Honors Program represents a flagship program for the college. Its offices should
have staffing to assist greeting students, processing paperwork expeditiously, and maintaining student
records. Long-term storage of records is essential due to the fact that our students frequently request
recommendation letters, syllabus copies, and other services long after their transfer as they pursue
professional school, graduate school, and careers. While we appreciate the cooperation and patience of

our Business Science Division colleagues, we need more space, and contiguous space.
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We are in the process of trying to ensure that our new space provides adequate lockable filing
space, adequate desk space for a Program Assistant and two Co-Chairs, and up-to-date computers,
communications devices, printers, shredders, and a copy machine; how this can all fit in the space
provided is not yet known. Having to go from an originally adequate space to tiny and disjointed space
with the promise of less than adequate space in the future is extremely difficult for us to manage when
the Program has grown so much.

G. Marketing and Outreach Needs

Strategy 2.3.C to the College’s goal of Honors Program growth is “Develop and implement an
Honors outreach plan,” for which the rather stunning Year 1 Initiative is “Develop the plan.” The tactics
associated with developing the plan, however, require research and outreach on campus, to students
already planning to come to Saddleback College or fairly new to campus, where we believe our
resources would have the greatest benefit, especially considering the growth constraints faced by the
College. Our outreach plan depends crucially, however, on our physical and personnel resources, and at

the moment both are inadequate to do the outreach we would like to accomplish.
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Section IV: Appendices

Appendix A. Program Organizational Chart

The Honors Program is unique in this regard at Saddleback; it is the only instructional program
outside the College’s Academic Divisions. This is consistent with NCHC Best Practices (Appendix F, #3). It
also is a component of our most important transfer agreements, which depend on the existence of an
Honors Program housed within the instructional rather than the student-services “side of the house,”
reporting to the chief instructional officer and/or the Academic Senate, and headed by a faculty member
who is not a counselor (but has an “Honors counselor” assisting the Program). Our transfer partners
view this structure as insurance that the rigor of the courses and the structure of the Program will be

maintained against pressure to increase transfers by making the path easier.

Honors Program Organizational Chart

Vice President for Instruction
Don Busche

l Academic Senate l // | Executive Assistant
I B 7 I Kathleen Schlick
! N 7 !
I Honors Board l -------- Co-Chairs Deans
Collette Chattopadhyay @~ [-------- Department Chairs
Alannah Rlosenberg Program Faculty
1
1
Program Assistant
Alexis Petrovich
- ---=work with === = report to

The Vice President for Instruction and all faculty teaching Honors courses are ex officio members of the Honors Board.
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Appendix B. Five-Year Program Staffing Profile

As stated previously, the Honors Program has no full-time faculty. It operates on the equivalent
of 100% reassigned time, 60% of which is currently in stipend form because that portion of Co-Chair
duties is done by an associate faculty member, Collette Chattopadhyay.

During this past academic year, we have moved from having only part-time, student work-study
help, which was extremely difficult because of the issue of student record confidentiality. We now have

a 14-hour-per-week program assistant.
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Data Set Note: inFORM does not collect program data in the cross-disciplinary
manner needed for the Honors Program, so the following pages reflect extremely raw
data that must be hand-mined by Ol staff. Updates for AY 10-11 are in process.

Appendix C
Honors Program Data Set for Program Review Fall 2011

FO5 F06 FO07 FO08 F09 TOTAL S06 S07 S08 S09 S10 TOTAL
BS 1 1 2 1 5 BS 1 1 1 1 1 5
Business 1 1 2 1 5 Business 1 1 1 1 1 5
BUS 1 1 1 2 BUS 1 1 1 2
BUS 135 1 1 1 3 BUS 135 1 1 3
FA 1 1 1 1 4 FA 0 1 1 1 0 3
Art 1 1 1 1 4 Art 1 1 3
ART 22 1 1 ART 26 1 1 3
ART 25 1 1 2
ART 26 1 1
HSHS HSHS 0 0 0 1 0
Sign Lng 1 1
SL1 1
LA 8 12 11 14 14 59 LA 15 16 13 13 13 70
English 5 9 8 9 10 41 English 11 13 9 9 9 51
ENG1A 3 4 4 4 5 20 ENG1A 2 2 2 2 2 10
ENG18B 1 2 2 2 10 ENG1B 5 5 5 4 4 23
ENG 15B 1 1 1 1 1 5 ENG15A 1 1 1 1 1 5
ENG 17 A 1 ENG 17 A 2 2
ENG 4 1 1 1 1 4 ENG 17 B 1 1 1 3
ENG 50 1 ENG 18 1 1
Humanities 3 3 3 5 4 18 ENG 19 1 1
HUM 10 A 2 2 2 11 ENG 20 1 1
HUM 10 B 1 1 1 1 1 5 ENG 4 1 1 1 1 5
HUM 25 2 Humanities 4 3 4 4 4 19
HUM 1 1 1
HUM 10 A 1 1 2 1 1 6
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MSE
Biology
BIO 20
Geology
GEOL 20
GEOL 7 1
Math 1
MATH 26

MATH 3 A

SBS 5 3
Anthro

ANTH 1

ANTH 2 1
Geography

GEOG 2

History 2 1

HIST 16

HIST 4 1 1

HIST 80

Poli Sci 1 2 1 1
PS1

PS 10 1 1 1
PS 80

Psychology 1 1 1
PSYC 1

Wom/Gender

WS 10

=R RN
R N R W
=

i
i T > T e S R V3 )

[ =

TOTAL 16 20 19 24

[y
N

R e R > 2 2 N
N
O W W A N kL W W W

I N 2 T ¥ e S Y < ) T o S T = Y - SNy S S S NC R 11}

HUM 10 B
MSE
Biology
BIO 20
Geology
GEOL 7
Math 1
MATH 3 A

B R o N W N
R NN
[ = )
B R R W

[ I N I, BN

SBS
Anthro
ANTH 1
ANTH 1L
ANTH 2
Cross-Cultural 1
CCS2 1
Economics

ECON 4

History 1 1

HIST 12

HIST 17 1

HIST 19

HIST 5

Poli Sci 2 1 2 1 1
PS 10

PS12 1
PS4 1

Psychology 1 2 1 2 1
PSYC 1
PSYC 2 1 1 1 1 1
PSYC 30 1
TOTAL 27 24 22 26 17 116

S
(e}
w
w
o

= L N A~ 0

R N = I = T = T T

[
= U2 N R R U N R R W R R R NN BE R NN
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BS
Business
BUS 1
BUS 135
FA

Art

ART 22
ART 25
ART 26
HSHS

LA
English
ENG1A
ENG18B
ENG15B
ENG 17 A
ENG 4
ENG 50
Humanities
HUM 10 A
HUM 10 B
HUM 25

MSE
Biology
BIO 20
Geology
GEOL 20
GEOL 7

201
114
77
27
10

87
62
25

N VNN O

23
23

23

230
145
97
27
11

85
55
30

13

a w O = M

18
18

18
10
10

10

245
169
103
52
10

76
49
27

29

17
17

12
12
12

275
173
103

54

102
65
35

62

23
23
23

335
231
122
88
13

104
78
26

71

81
81
31
50
38
38
12
19

1286
832
502
248

53

24

454
309
143

184
10
10
16

3
13

BS
Business
BUS 1
BUS 135
FA

Art

ART 26

HSHS
Sign Lng
SL1

LA
English
ENG1A
ENG1B
ENG15A
ENG 17 A
ENG17B
ENG 18
ENG 19
ENG 20
ENG 4
Humanities
HUM 1
HUM 10 A
HUM 10 B
MSE
Biology
BIO 20
Geology
GEOL 7
Math

13
13

13

218
143
41
77
14

75

24
50
17

13
13

©

© OV O w

231
158
54
79

N 2 0o b

73

27
46
16

15
15

15
12
12
12

263
167
53
98

11
96

52
44

10
10
10

14
14
14

256
165

46
102

14
91

26
65
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20
20
20

284
192

54
115

11

92

26
66

67
67
30
37
35
35
35

1252
825
248
471

29

11
46
427

155
271
45
23
23
13
13

JUNOJPE3H SNSU)



Math
MATH 26
MATH 3 A
SBS
Anthro
ANTH 1
ANTH 2
Geography
GEOG 2
History
HIST 16
HIST 4

HIST 80
Poli Sci
PS1

PS 10

PS 80
Psychology
PSYC 1
Wom/Gender
WS 10

TOTAL

67

33

21
12

24
24

77

50
20
30

27
27

25

25
82

21

21

27

27

33
33

62
38
24
86
32
32

24

24

20
20
10
10

284 352 384 452

71 158
38 76
33 82
104 416
34

33

1

26 26
26 26
23 77
23 23
42

12

29 139
20

29 110
9

26 130
26 130
10

10

533 2,005

MATH 3 A

SBS
Anthro
ANTH 1
ANTH 1L
ANTH 2
Cross-Cultural
CCS2
Economics
ECON 4
History
HIST 12
HIST 17
HIST 19
HIST 5

Poli Sci

PS 10

PS 12

PS4
Psychology
PSYC 1
PSYC 2
PSYC 30

TOTAL

66

= = O 0

16

16
34
33

314

74

19

19

36
36

19

10
339

50

28
27

19

19

348

125

17
17
20
20
42
22
19

31
31

11

10

410
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74

30

30

29
29

15

15

378

389
14

18
18
20
20
107
22
68

16
158
156

72

61
10

1,789



BS 20 13 11 17 61 BS 12 5 14 9 12 52
Business 20 13 11 17 61 Business 12 5 14 9 12 52
BUS 1 5 17 22 BUS 1 9 12 21
BUS 135 20 13 6 39 BUS 135 12 5 14 31
FA 7 8 9 10 34 FA 5 10 13 28
Art 7 8 9 10 34 Art 5 10 13 28
ART 22 10 10 ART 26 5 10 13 28
ART 25 8 9 17
ART 26 7 7
HSHS HSHS 1 1
Sign Lng 1 1
SL1 1 1
LA 168 202 199 230 296 1095 LA 190 202 223 227 258 1,100
English 94 122 133 146 201 696 English 125 137 138 141 178 719
ENG1A 64 82 80 86 109 421 ENG1A 36 41 43 37 50 207
ENG 1B 23 22 41 46 74 206 ENG1B 68 73 82 89 107 419
ENG15B 7 9 8 7 11 42 ENG15A 12 4 5 2 4 27
ENG 17 A 2 2 ENG 17 A 7
ENG 4 6 4 5 7 22 ENG17B 1 1 1
ENG 50 3 3 ENG 18 7
Humanities 74 80 66 84 95 399 ENG 19 1 1
HUM 10 A 54 51 41 53 72 271 ENG 20 10 10
HUM 10 B 20 29 25 29 23 126 ENG 4 7 4 8 12 7 38
HUM 25 2 2 Humanities 65 65 85 86 80 381
HUM 1 1 1
HUM 10 A 21 23 45 25 24 138
HUM 10 B 43 42 40 61 56 242
MSE 9 11 24 39 46 129 MSE 16 13 8 4 41
Biology 2 4 9 Biology 4 7 8 4 23
BIO 20 2 4 9 BIO 20 4 7 8 4 23
Geology 7 7 14 Geology 12 12
GEOL 20 2 2 GEOL 7 12 12
GEOL 7 7 5 12 Math 6 6
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Math
MATH 26
MATH 3 A
SBS
Anthro
ANTH 1
ANTH 2
Geography
GEOG 2
History
HIST 16
HIST 4
HIST 80
Poli Sci
PS1

PS 10

PS 80
Psychology
PSYC 1
Wom/Gender
WS 10

TOTAL

56

26

16
10

23
23

71

46
19
27

25
25

21

21
71

17

17

23

23

30
30

39
26
13
79
31
31

21

21

19
19

240 312 316 369

46
26
20
86

22

22

18

18

22

22

24
24

445

106
52
54

363
33
32

22
22
61
18
33
10
118
19
93

121
121

1,682

MATH3 A

SBS
Anthro
ANTH 1
ANTH 1L
ANTH 2
Cross-Cultural
CCS 2
Economics
ECON 4
History
HIST 12
HIST 17
HIST 19
HIST 5

Poli Sci

PS 10

PS 12

PS4
Psychology
PSYC1
PSYC 2
PSYC 30
TOTAL

60

13

13
32
31

278

68

16

16

35
35

17

293

49

27

26

19

19

304

115

17
17
19
19
35
19
15

28

28

11

10

369

70 362
14

18
18
19
19
28 92
19
28 59

13

27 149
27 147

1

1

15 70

1

15 61
8

340 1,584
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BS
Business
BUS 1
BUS 135
FA

Art

ART 22
ART 25
ART 26
HSHS

LA
English
ENG1A
ENG1B
ENG 15B
ENG 17 A
ENG 4
ENG 50
Humanities
HUM 10 A
HUM 10 B
HUM 25

MSE
Biology
BIO 20
Geology
GEOL 20

0.75
0.75

0.75

20.96
11.93
8.05
2.88

9.03
6.37
2.67

1.11
0.41
0.41

0.7

2.3
23

2.3
0.96
0.96

0.96

23.89
15.02
10.02
2.87
11

0.6
0.43
8.87
5.87

2.07
0.83
0.83
1.24

0.6

1.8
1.8

23.27
17.49
10.67

5.42

0.4

5.78
2.9
2.88

5.08
0.83
0.83

1.7
1.7
0.8
0.9
1.2
1.2
1.2

28.63
17.95
10.65
5.6
0.9
0.2
0.6

10.68
6.75
3.73

0.2

9.76

2.3
23
2.3

34.77
24.03
12.72
9.21
1.3

0.8

10.74

7.97
2.77

11.69

8.1
8.1
3.1

3.91
3.91

1.2
1.96
0.75

131.51
86.41
52.11
25.98

53
0.2
2.4
0.43
45.1
29.85
15.05
0.2

29.71
2.07
2.07
1.94

0.6

BS

Business

FA
Art

HSHS
Sign Lng

LA
English

Humanities

MSE
Biology

Geology

1.3
13

22.63
14.79

7.83

2.14
0.75

1.39

0.9
0.9

0.96
0.96

24.01
16.4

7.61

2.98
1.45

1.5
15

1.28
1.28

27.43
17.33

10.1

1.65
1.65
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1.49
1.49

0.13
0.13

26.93
17.32

9.61

0.83
0.83

6.7
6.7

3.73
3.73

0.13
0.13

29.78
20.23

130.78
86.08

9.55 44.69

7.6
4.68

1.39
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GEOL 7
Math
MATH 26
MATH 3 A
SBS
Anthro
ANTH 1
ANTH 2
Geography
GEOG 2
History
HIST 16
HIST 4
HIST 80
Poli Sci
PS1

PS 10

PS 80
Psychology
PSYC 1

Wom/Gender

WS 10

TOTAL

0.7 0.64
7.01 8.21
0.11
0.11
3.44
2.24

1.2

0.9 5.33

213
3.2

0.9
2.56 2.88
2.56 2.88

29.83 37.43

4.25 9.76
5.68
4.25 4.08
8.15 8.46
0.11 3.41
0.11 3.41
2.24
2.24
2.88 2.56
2.88 2.56
2.93 1.79
2.93 1.79
0.7
0.7
39.3 49.76

11.69
6.08
5.61

11.09

2.77

2.77

2.45

2.45

3.09

3.09

2.77
2.77

59.85

1.34 Math 1.53
25.7
11.76
13.94
42.93 SBS 7.55 7.74 6.21
3.62 Anthro 0.83 0.21
3.52
0.11
2.77
2.77
8.13
2.45 Economics
4.48
1.2 History 1.71 1.9
14.77
2.13
11.73
0.9
12.93 Poli Sci 3.62 3.84 2.98
12.93
0.7
0.7
Psychology 1.39 2 2.92

12.95

0.4

2.13

3.76

3.31

1.54

216.16 TOTAL 33.61 36.59 38.08 43.33
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1.53

8.48 42.93
1.44

2.13

3.2 10.56
3.09 16.84
2.19 10.04
40.26 191.87



BS
Business
BUS 1
BUS 135
FA

Art

ART 22
ART 25
ART 26
HSHS

LA
English
ENG1A
ENG1B
ENG 15B
ENG 17 A
ENG 4
ENG 50
Humanities
HUM 10 A
HUM 10 B
HUM 25

MSE
Biology

BIO 20
Geology
GEOL 20

1.4
0.8
0.6
0.2

0.6
0.4
0.2

o O o o

0.2
0.2

2.1

0.8
0.2

1.1
0.7
0.4

O 0 O o o

0.2
0.2

2.4
1.2
0.8
0.4

1.2
0.8
0.4

O 0O O O O o O

2.6
1.4
0.8
0.4

0.2

1.2
0.8
0.4

0.65

0.2
0.2
0.2

3.2
1.6

0.6

1.6
1.2
0.4

0.6

0.6
0.6
0.2
0.4

o O o o

11.7

1.8

0.2

5.7

3.9
1.8

BS 0.2 0.2 03 0 0.2 0.9
Business 0.2 0.2 03 0 0.2 0.9
FA 0 0 0 0
Art

HSHS 0 0
Sign Lng

LA 16 22 28 28 28 12.2
English 1 1 1.2 12 1.2 5.6
Humanities 06 12 16 16 1.6 6.6
MSE 0 0 0 0 0
Biology 0 0 0 0 0
Geology 0 0

49 |

Honors Program Review October 2011

(43.14) Ajnoe4 1uajeainbz awi-|n4g



GEOL 7
Math
MATH 26
MATH 3 A
SBS
Anthro
ANTH 1
ANTH 2
Geography
GEOG 2
History
HIST 16
HIST 4
HIST 80
Poli Sci
PS1

PS 10

PS 80
Psychology
PSYC 1
Wom/Gender
WS 10

TOTAL

0.2

0.2

0.2

0.2

0.2
0.2

0.6

0.4
0.2
0.2

0.2
0.2

0 0.65
0.27
0 0.38
0.6 0.2
0 0
0 0
0.2
0.2
0.2 0.2
0.2 0.2
0.2 0
0.2 0
0
0

2 29 3.2 345

0

0.6 1.25
0.27 0.54
0.33 0.71
0.8 2.8
0

0

0

0.2 0.2
0.2 0.2
0.2 0.6
0.2 0.2
0.4

0

0.2 1.2
0.2

0.2 0.8
0.2

0.2 0.8
0.2 0.8
0

0

4.8 16.35

Math 0 0

SBS 034 04 02 08 04 2.14
Anthro 0 0 0 0
Cross-Cultural 0 0 0
Economics 0.2 0.2
History 0.14 0.2 04 0.2 0.94
Poli Sci 02 02 02 0.2 0.2 1
Psychology 0 0 0 0 0 0
TOTAL 214 28 33 3.6 34 15.24
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BS
Business
BUS 1
BUS 135
FA

Art

ART 22
ART 25
ART 26
HSHS

LA
English
ENG1A
ENG18B
ENG15B
ENG 17 A
ENG 4
ENG 50

Humanities

HUM 10 A
HUM 10 B
HUM 25

MSE
Biology
BIO 20
Geology
GEOL 20
GEOL 7

573
312
231

81

261

186
75

o O O O

69
69

69

627
372
291

81

255

165
90

O O 0o O o o

54
54

54

693
465
309
156

228

147
81

O 0O O ©O O o o

780
474
309
162

306

195
105

344

69
69
69

942
630
366
264

312

234
78

416

192
192

69
123

o O O o o

3,615
2,253
1,506

744

O O w o

1,362

927
429

760

o O o O o

BS

Business

FA
Art

HSHS
Sign Lng

LA
English

Humanities

MSE
Biology

Geology

Math

39
39

585
360

225

27 45 0 60
27 45 0 60
0 0 0
4
4

600 741 720 783
381 453 447 507

219 288 273 276

0
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Math
MATH 26
MATH 3 A
SBS
Anthro
ANTH 1
ANTH 2
Geography
GEOG 2
History
HIST 16
HIST 4

HIST 80
Poli Sci
PS1

PS 10

PS 80
Psychology
PSYC1
Wom/Gender
WS 10

TOTAL

201

63

63

63

63

72
72

774

150
60
90

81
81

63

63

81

81

929
99

344
152
192

72

72

72

o O O o

416
152
264
312

78
78
69
69

87

87

78
78

760
304
456
1,062

78
78
195
69
126

453
60
330
63
330
330

927 993 1,196 1,739 5,629

SBS 156 165 93 294
Anthro 6 6 12
Cross-Cultural 3 0
Economics 60
History 48 57 126
Poli Sci 102 108 84 93
Psychology 0 0 0 3
TOTAL 786 792 879 1,018

177

90

87

1,020
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885
24

60

321

474

4,495



BS

Business

FA
Art

HSHS

LA
English

Humanities

MSE
Biology

Geology

100%
100%

100%  89%
100% 89%

89%  92%
89%  90%

89%  96%

100%  92%
100% 100%

100% 88%

76%
76%

100%
100%

90%
89%

90%

86%
100%

73%
73%

83%
83%

92%
90%

95%

75%

81%
81%

0.95
94%

95%

79%

84%
84%

92%
92%

92%
91%

93%

81%
100%

93%

BS
Business

FA
Art

HSHS
Sign Lng

LA
English

Humanities

MSE
Biology

Geology

Math

100.00%
100%

0.93
93%

94%

94%
100%

92%

83.33%
83%

67%
67%

91%
91%

91%

87%
100%

75%

93.33%
93%

100%
100%

87%
84%

91%

100%
100%
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100.00% 66.67%
100% 67%

93%

93%

100%

92% 0.94
89% 95%

96% 93%

100%
100%

87%
87%

90%
90%

100%
100%

91%
90%

93%

93%
100%

92%

75%
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Math

SBS 86%  99%
Anthro 100%
Geography

History 81%

Poli Sci 75%  98%
Psychology 96% 100%
Wom/Gender

TOTAL 89% 94%

84%

92%
100%

89%

92%

94%

90%

75%

92%
97%

91%

95%

73%

89%

79%

95%

92%

95%

96%

96%

92%

79%

93%

97%

92%

87%

94%

96%

73%

91%

SBS
Anthro

Cross-
Cultural

Economics

History

Poli Sci

Psychology

TOTAL

91%
88%

81%

94%

100%

93%

96%

100%

97%

89%

92%

100%
100%

100%

100%

100%

90%
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95%
100%

100%

100%

88%

97%

100%

93%

97%  96%
93%

100%

100%

97%  91%

96% 97%

100% 97%

93% 92%



BS
Business

FA
Art

HSHS

LA
English

Humanities

MSE
Biology

Geology

100%
100%

84%
83%

86%

56%
50%

57%

90%
90%

89%
89%

84%
78%

93%

92%
100%

88%

71% 73%
71% 73%

100% 83%
100% 83%

80% 85%
76% 83%

88% 88%

71% 71%
100%

81%
81%

88%
89%

85%

71%

79%
79%

92%
92%

84%
82%

88%

72%
89%

73%

BS

Business

FA
Art

HSHS
Sign Lng

LA
English

Humanities

MSE
Biology

Geology

100%
100%

0.87
84%

91%

94%
100%

92%

67%
67%

67%
67%

84%
83%

84%

67%
100%

87%
87%

80%
80%

81%
78%

86%

88%
88%
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100%
100%

86%
86%

100%
100%

87%
83%

93%

100%
100%

61%
61%

0.85
85%

87%

82%
82%

80%
80%

100%
100%

85%
83%

88%

84%
96%

92%
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Math

SBS
Anthro

Geography

History

Poli Sci

Psychology

Wom/Gender

TOTAL

77%
100%

75%

75%

79%

82%

88%

83%

96%

85%

68%

78%
100%

68%

80%

81%

79%

71%

88%
91%

87%

95%

73%

83%

71%

82%

83%

95%

83%

72%

84%

70%

83%
91%

83%

79%

83%

84%

73%

83%

Math

SBS

Anthro

Cross-Cultural

Economics

History

Poli Sci

Psychology

TOTAL

80%
88%

56%

56%
85%
85%

100%
100%

86%

38%

85%

69%

69%

94%
94%

79%

82%

94%
100%

100%

100%
100%
100%

84%

83%
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87%
100%

94%

74%

83%

90%

100%

87%

92%

93%

93%

87%

85%

38%

87%

93%

94%

74%

79%

92%

88%

85%
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BS

Business
BUS 1

A

B

C

Drop
Withdrawal
BUS 135

A

B

C

D

Drop

Fail
Withdrawal

FA

Art

ART 22

A

B

Drop
Withdrawal
ART 25

A

B

C

Drop
Withdrawal
ART 26

A

B

12
12

12

31
31

31

13

11

12
12

12

= W N W W

22
22

22

Ui = = 00 W

16
16

16

30
30
19

11

11

16
16
16

N & = O

34
34
34
12

13

117
117
53
16

24

64

20
13

20

56
56
16

28

10

10

12

BS

Business
BUS 1

A

B

C

Drop

Fail
Withdrawal
BUS 135

A

B

C

D

Drop

Fail
Withdrawal
FA

Art

ART 26

A

B

C

D

Drop

Fail
Withdrawal

18
18

18
10

21
21

21

15

14
14
14
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27
27

27

12

15
15
15

B U R R W N

14
14
14

15
15
15

42
42
42

24

122
122
56
16

29

66
21

33

44
44
44
14

14

uolilnguiisiq apeto



Drop

LA
English
ENG1A
A

B

C

D

Drop
Fail
Withdrawal
ENG 1B
A

B

C

Credit

D

Drop

Fail

Pass
Drop
Withdrawal
ENG 158
A

B

C

D

Drop

255
148
106
37
20

34

28
10

14

299
201
139
35
25
11

47

10

39
15

14

11

345
249
158
36
20
11

68

10

70
23

24

13

370
240
142
44
24
12

47

75
26
11

23

13

U = = N W

456
325
162
61
30
15

48

131
53

53

19

1,725
1,163
707
213
119
53

12
244
24

42
343
127
36

18

116
19

21
70
20
13

4

4
23

HSHS
Sign Lng
SL1

A

LA
English
ENG1A
A

B

C

D

Drop

Fail
Withdrawal
ENG1B
A

B

C

D

Drop

Fail
Withdrawal
ENG15A
A

B

C

Drop

Fail

ENG 17 A
A

B

313
216
63
16
12

24

116
47
11

43

19
10

335
239
70
23
15

20

128
40
17

52

w

10

D = = N

14
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381
245
76
19
22

24

143

47

18

47

14

R N

381
237
74
20
11

30

135
49
24

N

37

N N O N

380
252
74
17
16
10

21

143

73
15

30
10

e e

1,790
1,189
357
95

76

19

119
14
31

665

256
85
37
10

209
31
37
53
21

26

14



Fail
Withdrawal
ENG17 A

A

ENG 4

A

B

C

Drop

Fail
Withdrawal
ENG 50

A

B

C

Drop
Withdrawal
Humanities
HUM 10 A
A

B

C

D

Drop

Fail
InctoaC
InctoaF
Withdrawal
HUM 10 B
A

B

C

Drop

107
71
30
19

12

36

17

12

=

R R R R R’

98
63
25
19

10

35

11
10

96
62
26

16

34
19

W N 00O N N =

130
86
20
23

31

42

25

11

13

g = = U

131
103
33
25

27

28
18

w
A NN U=

=
()]

[y
W =

R R R R R U R R

562
385
134
95
22
5
96
13

1
18
175
90
24
7
39

Drop

Fail
Withdrawal
ENG 17 B

A

B

ENG 18

Drop
ENG 19

ENG 20

Drop

ENG 4

A

B

C

Drop

Fail
Withdrawal
Humanities
HUM 1

A

HUM 10 A
A

B

C

D

Drop

Fail

16

97

33
11

10

)

(o]

96

33
10

W 00 = N O
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17

136

73
32

22

20

NN W N

144

39
12
12

13

15

12

128

32
14

= R R N0 R N W R R oo

[EnY
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73
28
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Fail 1
No Credit

Withdrawal 4
HUM 25

A

MSE 14
Biology

BIO 20

A

B

D

Drop 3
Geology
GEOL 20

A

B

Drop

GEOL 7

A

B

C

D

Drop

Fail
Withdrawal
Math

N N N R =

[y
w &
L N |
H

N B N N & R =R O

= = W N NNO

InctoaF
Withdrawal
HUM 10 B
A

B

C

D

Drop

Fail
InctoaD
Withdrawal

MSE
Biology
BIO 20
A

B

C

Drop
Fail
Geology
GEOL7
A

B

C

Drop
Withdrawal
Math
MATH 3 A
A

B

D

Drop

63
31
10

18

21

16
16

= W N B~ O

63
19
18

18

26

11
11

15
15

N k= N =
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63
16
22

21
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=W N NN

13

390
143

79
11

133

15

63
32
32
20

16
16
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15
15
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MATH 26
A

B

C

D

Drop

Fail
Withdrawal
MATH 3 A
A

B

C

D

Drop

Fail
Withdrawal
SBS
Anthro
ANTH 1

A

B

C

D

Drop

Fail
Withdrawal
ANTH 2

A
Geography
GEOG 2

A

B

C

40

2

17

5

8

29 31

10 8
5
2
4

4 13

4 5

97 106 115 113

1 2 37

37

18

8

3

1

1 5

1

1

42

10

41

15

141

38
38
14

82
11
25
10

16

14

101

23

18

32

15
572

=W B
©w v o

B P R R O R W ™

=W W
&S 00 00

Fail
Withdrawal

SBS
Anthro
ANTH 1
A

B

Drop
ANTH 1L
Drop
Withdrawal
ANTH 2
A

Cross-Cultural

CCs2
A
B
C
Drop

)
o & o

P P RN WM WW

101 64

B R R NN
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175 108 534
5 21
10

3

3

4

3

2

1

8

5 8
21 22
21 22
10 11
5
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D

Drop

Fail
Withdrawal
History
HIST 16

A

B

Drop
Withdrawal
HIST 4

A

B

C

D

Drop

Fail
Withdrawal
HIST 80

A

B

C

Drop
Withdrawal
Poli Sci

PS1

A

B

C

D

Drop

Fail

PS 10

55

32

11

23

12

12

77
36

17

41

35

35

16

35

35

14

37
37
13

18

36

36

14

127

37

13

18

67

10

27

23

12

195
36

17
3
147

Fail

Economics

ECON 4

A

B

C

D

Drop

History 22 27
HIST 12

A

B

C

Drop

Withdrawal

HIST 17 27
A

B

C

Drop 11
Fail 5
Withdrawal

HIST 19

A

HIST 5 22

A

B

C

Drop

Fail
Withdrawal
Poli Sci 41 41
PS 10 40 41

w » O W R
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37
36

35
35

16
63
36
12

N =
o N U

P P WN WD G

40
40

1

35

35

5

16

41 153

36

12

15

2

41 94

24 35
2

12 31

1 8
1

1

22

1

5

3

6

4

3

38 197

38 195



A

B

C

Credit

Drop

Fail
Withdrawal
PS 80

A

B

C

Drop
Withdrawal
Psychology
PSYC1

A

B

C

D

Drop

Fail
Withdrawal

Wom/Gender

WS 10

A

B

Drop
Withdrawal

TOTAL

12

N B R = B

29
29

= W U= N 0 O

378

14

13

29
29

13

469

11

10

43
43
15

11

534

13

12

25
25

16
16

w v~ b

600

11 43

13 48

12

N B R = B

30 156
30 156
11 53
37
16

30
13

= U1 U=, 0N

16
16

w v b~ b

714 2,695

A

B

C

Credit
Drop

Fail
Withdrawal
PS 12

A

PS4

A
Psychology
PSYC1

A

PSYC 2

A

B

C

D

Drop

Fail

PSYC 30

A

B

C

D

Drop

Fail
Withdrawal
TOTAL

16
10

438

14 15 15 9 69
18 10 9 12 59
2 5 11
1 1
5 10 11 10 43
1 7
1 5
1
1 1
1
1
33 24 11 29 106
1
1
13 24 10 29 85
13 6 3 31
3 20

1
4 14 24
1 3
20 20
4 4
1 1
1
1
10 10
1 1
2 2

497 49% 593 530 2,554

64 |

Honors Program Review October 2011



BS

Business

BUS 1
Black/Afr-Am
Chinese

Decline to state
Indian Sub-C
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Vietnamese
W/Non-Hisp
BUS 135
Amlnd/AkNat
Chinese

Decline to state
Filipino
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Hispanic
Other Non-White
South American
W/Non-Hisp

FA

Art

ART 22

Decline to state
Filipino

Indian Sub-C

20
20

20

13
13

13

0 00 00 -

11 17

11 17

5 17
1

2
1
1
1
1
3

9 10

9 10

10

4

1

1

61
61
22

39

[y

[ = Y = N 7%}

20
34
34
10

BS

Business

BUS 1
Black/Afr-Am
Decline to state
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Non-White
Other Pacific
South American
Vietnamese
W/Non-Hisp
BUS 135
Black/Afr-Am
Chinese

Decline to state
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
South American
W/Non-Hisp

FA

Art

ART 26
Black/Afr-Am
Decline to state

Filipino

12
12

12

[SaIN Y, B O B )

14
14

14

10
10
10

13
13
13

12
12
12
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Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
W/Non-Hisp
ART 25

Cntrl Amer
Decline to state
Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Mixed Ethnicity
Other Asian
South American
W/Non-Hisp
ART 26

Decline to state
Filipino

Middle Eastern
Other Asian
W/Non-Hisp

LA

English
ENG1A
Amind/AkNat
Black/Afr-Am

R N R R R’

N N U

Korean 1
Mx/Chc/Mx-Am

Mixed Ethnicity 2 2
Other Hispanic 1

Other Non-White 1
Paclsl/Samoan

South American

W/Non-Hisp 1 5
HSHS 1
Sign Lng 1
SL1 1
Decline to state 1
LA 190 202 223 227
English 125 137 138 141
ENG1A 36 41 43 37
Amind/AkNat 1

Black/Afr-Am

66 |

Honors Program Review October 2011

O N IR R R Ul R R

N



Cntrl Amer
Chinese
Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Other Pacific
Paclsl/Hawaii
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
ENG18B
Amlind/AkNat
Black/Afr-Am
Cntrl Amer
Chinese

Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian

12

28
23

11

N = O N

[Eny

48
22

53
41

T

25

N U1 N R N W

[N

[N

S N =Y

37
46

18

60
74

10

72

24

14

14

10

226
206

27

10

Chinese

Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Paclsl/Guam
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp
ENG1B
Black/Afr-Am
Cntrl Amer
Chinese

Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Other Pacific

19
68

15

w w Ul =R

N

22
73

10

A AN W R P

[EEN

R R, NN N R BN

N

23
82

N Wk WNN RPN R P RPN

N

= NN =N

21
89

14

= W W R 2w

=, N B D

3

31

2

5

14

4

13

2

1 3

24 109

107 419

2 9

1 8

12 57
3
1

4

12

6 17

10

7 17

2 7

3 13

1 9
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Other Hispanic 1
Other Non-White 1
Paclsl/Hawaii

South American 1
Vietnamese
W/Non-Hisp 10 16
ENG 158B 7
Amind/AkNat

Decline to state 1

= N =

Filipino

Japanese

Korean 1
Mx/Chc/Mx-Am 1
Middle Eastern

Other Hispanic

Other Non-White
Other Pacific

South American
W/Non-Hisp 4 5
ENG 17 A

Middle Eastern

W/Non-Hisp

ENG 4 6
Black/Afr-Am

Decline to state 2
Filipino

Japanese

Korean

Middle Eastern

Mixed Ethnicity

Other Hispanic

Vietnamese

W/Non-Hisp 4

23

21

U = = N B

40
11

11

110
42

13

Paclsl/Hawaii
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
ENG15A
Decline to state
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Hispanic
Other Non-White
W/Non-Hisp
ENG 17 A
Black/Afr-Am
Chinese

Decline to state
Filipino

Middle Eastern
W/Non-Hisp
ENG17B
Black/Afr-Am
W/Non-Hisp
ENG 18
W/Non-Hisp
ENG 19
Black/Afr-Am
ENG 20

Decline to state
Filipino
Mx/Chc/Mx-Am

32
12

[any

1 1

4

1 10

38 51 45 63 229

4 2 4 27

2 5

1

1 2

1 1
1

3 2 3 15

7 7

3

1

2 2

1 3

1

1 2

7

7

1

1

10 10

1

1 1
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ENG 50
Amlind/AkNat
Mx/Chc/Mx-Am
Vietnamese
W/Non-Hisp
Humanities
HUM 10 A
Amind/AkNat
Black/Afr-Am
Cntrl Amer
Chinese

Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Other Pacific
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp
HUM 10 B
Black/Afr-Am
Cntrl Amer
Chinese
Decline to state
Filipino

80
51

N BN R N

[y

22
29

L

N N N U RN W

399
271

43
10

12
10

10

138
126

South American
W/Non-Hisp
ENG 4

Cntrl Amer
Chinese

Decline to state
Filipino

Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Paclsl/Samoan
South American
W/Non-Hisp
Humanities
HUM 1
Black/Afr-Am
HUM 10 A
Amind/AkNat
Black/Afr-Am
Chinese
Decline to state
Filipino

Indian Sub-C
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic

65

21
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Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Paclsl/Hawaii
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
HUM 25
Middle Eastern

= U Rr W NN OO DN R

w

Other Non-White
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
HUM 10 B
Amlnd/AkNat
Black/Afr-Am
Cntrl Amer
Decline to state
Filipino

Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Other Pacific
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
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MSE

Biology

BIO 20

Chinese
Decline to state
Filipino

Indian Sub-C
Korean
Mx/Chc/Mx-Am
Middle Eastern
Other Asian
Other Hispanic
Vietnamese
W/Non-Hisp
Geology

GEOL 20
Decline to state
Korean

Mixed Ethnicity
W/Non-Hisp
GEOL 7

Decline to state
Mx/Chc/Mx-Am
W/Non-Hisp
Math

MATH 26
Amlnd/AkNat
Black/Afr-Am
Chinese
Decline to state
Filipino
Japanese
Korean

11

P P, N NP

24 39 46 129

12

21 39 46 106
26 26 52

[N}
RN D R R
W N DR R

MSE

Biology

BIO 20
Amind/AkNat
Decline to state
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Other Non-White
South American
Vietnamese
W/Non-Hisp
Geology

GEOL 7
Black/Afr-Am
Decline to state
Middle Eastern
Mixed Ethnicity
W/Non-Hisp
Math

MATH 3 A
Decline to state
Indian Sub-C
Other Asian
South American
Vietnamese
W/Non-Hisp

16

12
12

13
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Mx/Chc/Mx-Am
Middle Eastern
Other Asian
South American
Vietnamese
W/Non-Hisp
MATH 3 A
Black/Afr-Am
Cntrl Amer
Chinese

Decline to state
Filipino
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Other Asian
Other Hispanic
Other Non-White
Other Pacific
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp
SBS

Anthro

ANTH 1
Black/Afr-Am
Decline to state
Filipino

Indian Sub-C
Korean
Mx/Chc/Mx-Am

R R, NN R

e

32
54

P R R R R N WN oD =

N
w

363

33
32

SBS
Anthro
ANTH 1

Chinese

Decline to state
Filipino
Middle Eastern

W/Non-Hisp
ANTH 1L

)]

N N P

115 70 362

N N R
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Mixed Ethnicity
Other Non-White
Paclsl/Hawaii
Vietnamese
W/Non-Hisp
ANTH 2

Decline to state
Geography
GEOG 2
Black/Afr-Am
Cntrl Amer
Chinese
Decline to state
Filipino

Indian Sub-C
Japanese
Korean

Middle Eastern
Mixed Ethnicity
Other Asian
Other Non-White
W/Non-Hisp
History

HIST 16
Black/Afr-Am
Decline to state
Filipino

Korean

Loatian
Mx/Chc/Mx-Am
Mixed Ethnicity
Other Hispanic

Paclsl/Hawaii

26

22
22

P NN R R R

O W =B =

17 18
18

21

22
22

= NN R R R

© W R

61
18

Middle Eastern
Mixed Ethnicity
Other Hispanic
ANTH 2
Chinese

Other Asian
Other Non-White
W/Non-Hisp
Cross-Cultural
CCS 2
Black/Afr-Am
Chinese

Decline to state
Filipino

Indian Sub-C
Mx/Chc/Mx-Am
Middle Eastern
Other Asian
Other Hispanic
Other Non-White
South American
W/Non-Hisp
Economics
ECON 4
Chinese

Decline to state
Filipino
Japanese
Korean

Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White

17
17

DR DR R R R R

=
s 2 O
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W/Non-Hisp
HIST 4
Amlnd/AkNat
Black/Afr-Am
Decline to state
Japanese
Mx/Chc/Mx-Am
Mixed Ethnicity
Other Hispanic
Other Non-White
Vietnamese
W/Non-Hisp
HIST 80
Black/Afr-Am
Chinese

Decline to state
Mx/Chc/Mx-Am
Middle Eastern
W/Non-Hisp
Poli Sci

PS1

Chinese

Decline to state
Korean
Mx/Chc/Mx-Am
Other Non-White
South American
Vietnamese
W/Non-Hisp

PS 10
Black/Afr-Am
Decline to state
Filipino

16
1
1
2
1
2
1
1
7
10
1
1
1
7

46

19

2

5

11

27

4

11

[EEN
[EEN

17

w
w

R RN R
R R NN R BN R

12 19
10

23 21 22 118
19

11
23 21 22 93

Other Pacific
Vietnamese
W/Non-Hisp
History

HIST 12
Black/Afr-Am
Decline to state
Filipino

Korean
Mx/Chc/Mx-Am
Other Asian
Other Hispanic
South American
W/Non-Hisp
HIST 17
Amind/AkNat
Black/Afr-Am
Cntrl Amer
Decline to state
Filipino

Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Hispanic
Other Non-White
Paclsl/Samoan
South American
Vietnamese
W/Non-Hisp
HIST 19

Other Non-White
HIST 5

13 16

16

13

11
35
19

N NN PN

[N

15
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Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic

Other Non-White

Paclsl/Hawaii
South American
W/Non-Hisp

PS 80

Decline to state
Middle Eastern
Other Asian
Vietnamese
W/Non-Hisp
Psychology
PSYC 1
Amlnd/AkNat
Black/Afr-Am
Cambodian
Cntrl Amer
Chinese
Decline to state
Indian Sub-C
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian

23
23

P, DN W R

13

25
25

15

30
30

19
19

13

24
24

A W L P DM 0O W

49

121
121

Black/Afr-Am
Decline to state
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Non-White
South American
W/Non-Hisp
Poli Sci

PS 10
Amlnd/AkNat
Black/Afr-Am
Chinese

Decline to state
Filipino
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Other Hispanic
Other Non-White
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp

PS 12
W/Non-Hisp
PS4

Decline to state
Psychology
PSYC1

(o S S =

32
31

PR W e

16

35
35

19

17

27 28
26 28
6
1 4
2
1
1
1
1
17 14
1
1
19 11
1
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Other Hispanic
Other Non-White
Other Pacific
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp
Wom/Gender
WS 10
Black/Afr-Am
Decline to state
Mx/Chc/Mx-Am
Middle Eastern
W/Non-Hisp

TOTAL

1 1

1 1 2
1 1
1 1

2 2

1 1

9 13 13 9 13 57
8 8

8 8

3 3

1 1

4 4

240 312 316 369 445 1,682

Other Asian
PSYC 2

Chinese
Decline to state
Filipino
Japanese
Korean
Mx/Chc/Mx-Am
Middle Eastern
Mixed Ethnicity
Other Asian
Paclsl/Hawaii
South American
Vietnamese
W/Non-Hisp
PSYC 30
Black/Afr-Am
Decline to state
Japanese
Middle Eastern
Other Hispanic
Vietnamese
W/Non-Hisp
TOTAL

278

1 1

9 19 10 15 61
1

3 2 1 4 10
1 1

1 1
1 2

2 1 2 5

1

1 1
1 1

1 1

1 1 3

1 2

11 5 6 32

8

2 2
5 5

293 304 369 340 1,584
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BS 20 13
Business 20 13
BUS 1

Basic skills

Bach after Assc

Bach w/o Assc

Voc cert & tsfr

2-yr voc, no tsfr

New career

Undecided

BUS 135 20 13
Career advance

D/D career int

Bach after Assc 9

Bach w/o Assc

non-voc/no-tsfr

Voc cert & tsfr 7 3
Voc cert, no tsfr

New career 2
Undecided 1

FA 7 8
Art

ART 22

D/D career int

Bach after Assc

Bach w/o Assc

Voc cert & tsfr

Pers develp

New career

11
11

10
10
10

[ = A

17
17
17

61
61
22

12

39

19

12

34
34
10

N N

BS
Business
BUS 1
4-yr student
Career advance
Basic skills
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
Undecided
BUS 135
Career advance
D/D career int
Basic skills
Maintain license
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
Pers develp
New career
Undecided
FA
Art
ART 26
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
Undecided

12 5 14 9 12
12 5 14 9 12

12
1
4
2
1
1 1
12 5 14
1
2 1
5 2 5
1
1 2 1
1
2 1
1 3
5 10 13
5 10 13
5 10 13
1
3 10
1 2
2
1
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Undecided
ART 25
Comp HS / GED
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Pers develp
Undecided
ART 26
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided

LA

English

ENG1A

4-yr student
Career advance
Comp HS / GED
D/D career int
Basic skills
Maintain license
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Voc cert, no tsfr

2-yr voc, no tsfr

(O N e e )
A B W Ul

R N U~ B

HSHS
Sign Lng
SL1

Bach w/o Assc
LA

English

ENG1A

4-yr student
Career advance
Comp HS / GED
D/D career int
Basic skills
Maintain license
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Voc cert, no tsfr

2-yr voc, no tsfr
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Pers develp
New career
Undecided
ENG18B
4-yr student
Career advance
Comp HS / GED
D/D career int
Maintain license
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Pers develp
New career
Undecided

ENG 158

4-yr student
D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
Pers develp
Undecided

ENG 17 A

Bach after Assc
Voc cert & tsfr
ENG 4

4-yr student
D/D career int
Basic skills

23

= = NN

22

11
41

NN 2w

g B, =N

©

74

R ok RN

32
15

14

11

10
38
206

= 0NN PN

85
47

36

19
42

19
11

R RN W R kN

22

[EEN

Pers develp
New career
Undecided

ENG 1B
4-yr student
Career advance
Comp HS / GED
D/D career int
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
New career
Undecided

ENG 15 A

4-yr student
D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided

ENG 17 A

Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
Undecided
ENG17B

32
12

13

12

N B B P

34
23

= = 00

IS

[ O T = SOV

47
19

89

48
17

16

41
37

10

[ T TSN R

79|

Honors Program Review October 2011

26
419

202
108

54

24
27

(o]

10

N R R oBA

W Rk PR e W



Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided

ENG 50

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Humanities
HUM 10 A
4-yr student
Comp HS / GED
D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Voc cert, no tsfr
Pers develp
New career
Undecided

HUM 10 B

4-yr student
D/D career int
Maintain license
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
New career
Undecided

74
54

23
13

= O

20

11

w b

80
51

20
15

10

29

14

66
41

22

25

H~ O 0 -

84
53

25

20

29

14
10

95
72

34
18

12

23

12

399
271

124
71

43

17
126

59
36
21

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
ENG 18

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
ENG 19

Bach after Assc
ENG 20

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
New career
ENG 4

Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Voc cert, no tsfr
Pers develp
New career
Undecided
Humanities
HUM 1

Bach after Assc
HUM 10 A

4-yr student
Comp HS / GED
D/D career int
Maintain license
Bach after Assc

65

21

13

R R N R

65

23

1
1
10

N = N N 0

85

45

23

12

86

25

15

10

80

11
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HUM 25
Bach w/o Assc
Voc cert & tsfr

MSE

Biology

BIO 20

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
New career
Undecided
Geology

GEOL 20

Bach after Assc

Bach w/o Assc

= NN O

11

R~ P N D B

24

e W W

2 2
1 1
1 1

39 46 129

S e = (- ]

14

Bach w/o Assc
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
New career
Undecided
HUM 10 B
4-yr student
Career advance
Comp HS / GED
D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
New career
Undecided

MSE

Biology

BIO 20

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
Undecided
Geology

GEOL 7

D/D career int
Bach after Assc

Bach w/o Assc

43

14
12

13

16

N s DS

12
12

42

17
14

w

13

= N W NN

10

40

19

= Ul 00 0 00 W Ww

[y

61

33
15

R R, N MDD BN

56

30
14
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Voc cert & tsfr
GEOL 7
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Pers develp
Math
MATH 26
4-yr student
Comp HS / GED
Basic skills
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
Pers develp
Undecided
MATH 3 A
4-yr student
Career advance
Comp HS / GED
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
New career
Undecided
SBS
Anthro
ANTH 1

W Rk R

w = N =N

21

21

14

56 71 71

39
26

10

13

79
31
31

46
26

13

20

10

86

12

= W =, N

106
52

23
18

28
12

363
33
32

Voc cert & tsfr
Undecided
Math

MATH 3 A

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Pers develp
Undecided

SBS
Anthro
ANTH 1

4

60

=~ O O

68

49

115

70
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Comp HS / GED
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided
ANTH 2

Bach w/o Assc
Geography
GEOG 2
4-yr student
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided
History

HIST 16

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided
HIST 4

D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
2-yr voc, no tsfr
New career
Undecided

1 19
5
3
1
3
1
1
22
22
1
9
8
2
1
1
26 17 18
18
11
16 17
1
7 9
5
1
2

20

R R W Rk W Wn

22
22

R P N 00 O

18
11

33

16

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided
ANTH1L

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
ANTH 2

Bach after Assc
Voc cert & tsfr
Pers develp
Undecided
Cross-Cultural
CCS2

Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided
Economics
ECON 4

D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided
History

HIST 12

Bach after Assc
Bach w/o Assc
Voc cert & tsfr

R R RN R

13

16

17
17

N OO B~ O

19
19

w w U1

35

28
19
11
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HIST 80

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
Pers develp
New career
Poli Sci

PS1

Career advance
Comp HS / GED
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided

PS 10

4-yr student
Career advance
D/D career int
Basic skills
Maintain license
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Voc cert, no tsfr
New career
Undecided

PS 80

Bach after Assc
Bach w/o Assc
Voc cert & tsfr

Pers develp

10
1

6 46

19

1

1

8

2

6

1

27

1

13

7

3

1

2
6
2
1

10

23 21 22 118
19

= OO N 00 - =

23 21 22 93

13 9 12 47

[Eny
w
N

w oo o N -k

N

Voc cert, no tsfr
2-yr voc, no tsfr
New career
Undecided
HIST 17
4-yr student
Career advance
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided
HIST 19
Bach after Assc
HIST 5
Maintain license
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided
Poli Sci
PS 10
4-yr student
Career advance
Comp HS / GED
D/D career int
Maintain license
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp

13

N P O

32
31

10
11

16

A W 00

35
35

16

27
26

= O 00 O K-

15
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28
28

17

28

27
27

11
13

84 |

Honors Program Review October 2011

59

34
11

=

13

N B O

149
147

63
46
24



Psychology
PSYC 1
4-yr student
Career advance
D/D career int
Bach after Assc
Bach w/o Assc
non-voc/no-tsfr
Voc cert & tsfr
2-yr voc, no tsfr
Pers develp
New career
Undecided
Wom/Gender
WS 10

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided

TOTAL

23 25 30 19 24 121
23 25 30 19 24 121

2 2

1 1 1 4
10 14 14 10 9 57
6 4 6 3 26
1

5 6 2 1 3 17
1 1

1 1

1 1 2

1 5 4 10

8 8

8 8

3 3

4 4

1 1

240 312 316 369 445 1,682

New career
Undecided

PS 12

Voc cert & tsfr
PS4

Bach w/o Assc
Psychology
PSYC 1

Bach after Assc
PSYC 2
4-yr student
Career advance
D/D career int
Bach after Assc
Bach w/o Assc
Voc cert & tsfr
New career
Undecided
PSYC 30

D/D career int
Basic skills

Bach after Assc
Bach w/o Assc
Voc cert & tsfr
Undecided
TOTAL

L

278

17

(o T S S S S R ¢ |

293

1
1
1
19 11
1
1
19 10
1
1
13 3
3 3
1 2
1
1
304 369

15

15
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Appendix D:
Program SLOs

Content

Review and evaluate the knowledge, concepts,
techniques and methods appropriate to the
discipline

Identify major issues, debates, or approaches
apropriate to the discipline

Synthesize complex information primary sources,
peer-reviewed articles and other scholarly sources.
Develop an argument or project and defend or
present it in a way appropriate to the discipline.
Apply discipline-based and/or cross-discipline
based higher order thinking skills to a range of
topics and issues

Critical Thinking

Select, evaluate and organize credible evidence to
support arguments

Solve discipline-based and/or cross-discipline-
based problems using strategies appropriate to
the subject

Communicate effectively in one-cn-one or group
contexts

Communication

Express ideas and concepts prevcisely and
persuasively in multiple formats

Employ writing conventions suitable to the
research method and/or creative process
Practice civic engagement through service
activities

Integrity/Ethics

Practice appropriate professional standards of
behavior

Practice appropriate standards related to respect
for inteliectual property

Exhibit disciplined work habits as an individual

Project Management

For transfer-seeking students, maintain accurate
records, keep appeointments, completepaperwork,
and otherwise manage the transfer path.

Apply discipline-based and/or cross-discipline-
based knowledge to design a problem-solving
strategy

Conceive, plan, and execute a high-quality
research and/or creative capstone project

Program

Activities

ENG 1A

ENG 1B

HUM 10A

HUM 10B

Course:

Course:

Course:



Appendix E. Honors Course Proposal Form

Honors Course Proposal

Proposed Course (title and number):

Proposed by (One instructional faculty member within the discipline, ):
Name: Department:

Office: Phone: Email:

Signature: Date:

Proposed for first offering in the semester of

Course classification:
O Honors section of an existing course that will still be offered on a non-Honors basis
O Transformation of an existing course into an Honors course; no non-Honors sections offered
U New course to be offered only as an Honors course
(Requires Curriculum Committee approval. Attach the approval documents.)
O Capstone course for Academic Major/Certificate:
(Attach all Major/Certificate requirements.)

Approvals

Department Chair: Date:
Division Dean: Date:

Honors Program Chair: Date:

Vice President for Instruction: Date:




Course Detail

1. Requirements satisfied by the course (check all that apply):

Q IGETC O AA/AS applicable
U CSU transfer U General Education
O UC transfer Q Other:

U Course required in major(s):

U Elective course in major(s):

U Certificate program(s):

2.  Units: Format (Lecture, Lab, etc.):
(Attach documentation showing approval of any online components)

3. Course prerequisites:
U None  QYes:

4. Special considerations for scheduling (e.g., certain days, times, 3-hour block, etc.), and justification:
U None U Yes:

5. Special facilities, resources, equipment or supplies required (beyond usual classroom equipment)
U None U Yes:

6. Special class size (below or above the minimum stipulated in the Academic Employee Master
Agreement and the usual Honors maximum of 25). If “Yes,” please explain.
O None O Yes:

7. Special qualifications the instructor for this course must have beyond the Minimum Qualifications
for the discipline. (The originator of this course proposal should be the first faculty member to teach
the course. However, in the event of emergency, or in the event all approving parties in future allow
others to teach this course, please give information to help find appropriate replacement faculty.)
U None O Yes:




Honors Student Learning Outcomes and Assessment

Content
O Demonstrate attainment of the SLOs as specified in the Course Outline.
Assessment method:

O Explain the techniques and methods appropriate to the discipline.
Assessment method:

O Compare and contrast issues, debates, or approaches appropriate to the discipline.
Assessment method:

O Synthesize complex information primary sources, peer-reviewed articles and other scholarly sources.
Assessment method:

U Develop an argument or project and defend or present it in a way appropriate to the discipline.
Assessment method:

O Apply higher-order thinking skills to a range of topics and issues related to the course content.
Assessment method:




Critical Thinking

O Select, evaluate and organize credible evidence to support arguments related to the discipline.
Assessment method:

U Solve problems using strategies and methods appropriate to the discipline.
Assessment method:

O Identify and explain standards of proof, quality, and/or success in the discipline.
Assessment method:

Communication
Q In writing, express ideas and concepts precisely and persuasively.
Assessment method:

O Orally, express ideas and concepts precisely and persuasively.
Assessment method:

U Fluently employ writing conventions suitable to expository and research work in the discipline.
Assessment method:

Q Fluently employ symbols, notation, and syntax appropriate for problem-solving in the discipline.
Assessment method:




Integrity/Ethics
Q For Certificate-Track students, practice civic engagement through service activities.
Assessment method:

U Practice appropriate professional standards of behavior.
Assessment method:

O Practice appropriate standards related to respect for intellectual property.
Assessment method:

U Exhibit disciplined work habits as an individual.
Assessment method:




Project Management
U For Certificate-Track students, maintain accurate records, keep appointments, complete paperwork,
and otherwise manage the work necessary to be in good standing for transfer.

Assessment method:

Q Apply discipline-based and/or cross-discipline-based knowledge to design a problem-solving strategy
in a research and/or creative capstone project.
Assessment method:

O Conceive, plan, and execute a high-quality research and/or creative capstone project.

Assessment method:




For Humanities 10 Only: Course Content

If this proposal is for a Humanities 10A/B sequence, please give a brief overview of the

proposed content with attention to (i) the ways in which the course is supported by the
faculty members’ expertise and experience and
courses into a meaningful sequence.




Course Design and Culture

1.

2.

Describe the course format, especially any novel components or style.

Describe the reading required and/or recommended. Attach additional sheets if necessary.

(This may not be the entire set of readings, but should indicate the bulk of the reading to be done.)

O Reqg. URec. Title:

Author(s)/Editor(s):
U Primary source U Textbook U College-level specialist non-fiction work
U Peer-reviewed article U Manual U Other:

U Req. U Rec. Title:

Author(s)/Editor(s):
O Primary source U Textbook U College-level specialist non-fiction work
U Peer-reviewed article 4 Manual U Other:

O Reqg. URec. Title:

Author(s)/Editor(s):
U Primary source U Textbook U College-level specialist non-fiction work
U Peer-reviewed article U Manual U Other:

U Req. U Rec. Title:

Author(s)/Editor(s):

O Primary source O Textbook U College-level specialist non-fiction work

O Peer-reviewed article O Manual O Other:




3. Describe required or recommended written work, distinguishing it from that done in non-Honors courses in

the same area, especially if non-Honors sections of the same course are offered.

4. Describe required or recommended speaking presentations, distinguishing it from that done in non-Honors
courses in the same area, especially if non-Honors sections of the same course are offered.

U None




5. Describe required or recommended laboratory or field work, distinguishing it from that done in non-Honors

courses in the same area, especially if non-Honors sections of the same course are offered.

U None

6. Describe required or recommended work that must be completed over a network or the Internet,
distinguishing it from that done in non-Honors courses in the same area, especially if non-Honors sections of
the same course are offered.

U None




7. Please add any comments you feel are pertinent or would be helpful in evaluating this proposal.

U None

8. Please attach a copy of the Official Course Outline.

9. Thank you for spending hours of your time giving your expertise and energy into this proposal.



Appendix F. NCHC Best Practices

Approved by the NCHC Executive Committee on March 4, 1994; amended by the NCHC Board of Directors on November 23, 2007;
further amended by the NCHC Board of Directors on February 19, 2010
Source: http://www.nchchonors.org/basichonorsprogramcharacteristics.shtml

Basic Characteristics of a Fully Developed Honors Program

Although no single or definitive honors program model can or should be superimposed on all types of
institutions, the National Collegiate Honors Council has identified a number of best practices that are common
to successful and fully developed honors programs.

1. The honors program offers carefully designed educational experiences that meet the needs and

abilities of the undergraduate students it serves. A clearly articulated set of admission criteria (e.g.,
GPA, SAT score, a written essay, satisfactory progress, etc.) identifies the targeted student
population served by the honors program. The program clearly specifies the requirements needed
for retention and satisfactory completion.

2. Theprogr am has a c¢cl ear mandate from the institution’
statement or charter document that includes the objectives and responsibilities of honors and
defines the place of honors in the administrative and academic structure of the institution. The
statement ensures the permanence and stability of honors by guaranteeing that adequate
infrastructure resources, including an appropriate budget as well as appropriate faculty, staff, and
administrative support when necessary, are allocated to honors so that the program avoids
dependence on the good will and energy of particular faculty members or administrators for
survival. In other words, the program is fully institutionalized (like comparable units on campus) so
that it can build a lasting tradition of excellence.

S [

3. The honors director reports to the chief academic officer of the institution.

4. The honors curriculum, established in harmony with the mission statement, meets the needs of the
students in the program and features special courses, seminars, colloquia, experiential learning
opportunities, undergraduate research opportunities, or other independent-study options.

5. The program requirements constitute a substantial po
typically 20% to 25% of the total course work and certainly no less than 15%.

6. The curriculum of the program is designed so that honors requirements can, when appropriate, also
satisfy general education requirements, major or disciplinary requirements, and preprofessional or
professional training requirements.

7. The program provides a locus of visible and highly reputed standards and models of excellence for
students and faculty across the campus.

8. The criteria for selection of honors faculty include exceptional teaching skills, the ability to provide
intellectual leadership and mentoring for able students, and support for the mission of honors
education.

9. The program is located in suitable, preferably prominent, quarters on campus that provide both
access for the students and a focal point for honors activity. Those accommodations include space
for honors administrative, faculty, and support staff functions as appropriate. They may include
space for an honors lounge, library, reading rooms, and computer facilities. If the honors program


http://www.nchchonors.org/basichonorsprogramcharacteristics.shtml

has a significant residential component, the honors housing and residential life functions are
designed to meet the academic and social needs of honors students.

10.The program has a standing committee or council of faculty members that works with the director or
other administrative officer and is involved in honors curriculum, governance, policy, development,
and evaluation deliberations. The composition of that group represents the colleges and/or
departments served by the program and also elicits support for the program from across the
campus.

11.Honors students are assured a voice in the governance and direction of the honors program. This
can be achieved through a student committee that conducts its business with as much autonomy
as possible but works in collaboration with the administration and faculty to maintain excellence in
the program. Honors students are included in governance, serving on the advisory/policy
committee as well as constituting the group that governs the student association.

12.Honors students receive honors-related academic advising from qualified faculty and/or staff.

13.The program serves as a laboratory within which faculty feel welcome to experiment with new
subjects, approaches, and pedagogies. When proven successful, such efforts in curriculum and
pedagogical development can serve as prototypes for initiatives that can become institutionalized
across the campus.

14.The program engages in continuous assessment and evaluation and is open to the need for
change in order to maintain its distinctive position of offering exceptional and enhanced educational
opportunities to honors students.

15.The program emphasizes active learning and participatory education by offering opportunities for
students to participate in regional and national conferences, Honors Semesters, international
programs, community service, internships, undergraduate research, and other types of experiential
education.

16.When appropriate, two-year and four-year programs have articulation agreements by which honors
graduates from two-year programs who meet previously agreed-upon requirements are accepted
into four-year honors programs.

17.The program provides priority enroliment for active honors students in recognition of scheduling
difficulties caused by the need to satisfy both honors and major program(s) requirements.



Appendix G. Student Survey

HONORS PROGRAM SURVEY - SPRING 2010

Please take a few minutes and answer the following questions for us about the Honors Program. Please

use a scantron and fill in the most appropriate answer.

1. What was your biggest obstacle in preparing to transfer ?

No problems/obstacles
Other

moowy

w
A. Foreign Language, Area Studies
B. Math, Bio, or Chem
C. History, Art History, Art
D. Anthropology, Sociology, Psychology
E. Business, Econ
Other(s):

hat classes would you like to see as Honors classes?

Problems with meeting with a counselor, or wrong info from counselor
Figuring out which classes to take and when to take them
Selecting classes that

transfer

3. How important is class size to you?
Not at all important

A little important

Somewhat important

Pretty important

Of the utmost importance

moo

Challenging coursework

Deciding which electives to take

moow»s

A particular paper, or final

w
A.
B. Interesting or challenging classes
C. Passing the Honors classes

D. Personal satisfaction/knowledge gained

E. One patrticular class/project/paper

6. How did you hear about the Honors Program?
Classmate/friend

Saddleback counselor

High school

Saddleback website

Other

moow»

w

A. Greek society (AGS, PTK, Psi Beta)
B. ASG

C. Honors student council

D. Athletics

E

Conferences (HTCC, NCHC, Bay Area Consortium)

Other:

Trying to earn good grades/high expectations

Understanding/getting into Honors Program

hat has been the most difficult part of your Honors experience?

hat has been the most rewarding part of your Honors experience?
Getting accepted to the school you applied to

hat activities did you participate in while at Saddleback?

nt o

t

he

school



8. Where have you been accepted for next year or where do you intend to apply?
UCLA

ucCl

Other UC school:

Not planning on transferring next year

Other:

moowp

Questions 9 through 16:
What is your major? (please choose just one)

9A. Political Science 10A. Art History

9B. Business Econ 10B. Communications

9C. Psychology 10C. Philosophy
9D. History 10D. Anthropology

9E. English 10E. Accounting

11A. Biology 12A. International Language
11B. Chemistry 12B. Film

11C. Physics 12C. Music

11D. Math 12D. Women's Studies
11E. Nursing 12E. Sociology

13A. Art 14A. Engineering
13B. Business 14B. Environmental Studies
13C. Child/Human Develop. 14C. Geography/Geology
13D. Computer Science 14D. Health Sciences

13E. Economics 14E. Humanities

15A. Liberal Studies 16A. Theater Arts

15B. Natural Sciences 16B. Undecided/Undeclared
15C. Oceanography Other:

15D. Physical Science
15E. Social Sciences



