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	Write Program Review report
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	Submit report to Dean and EPA Chair for review

	Spring 2010
	Report submitted to Academic Senate for acceptance

	Spring 2010
	Report submitted to the President and the Vice President of Instruction

	Spring 2010
	Report posted to the EPA website

	TBA
	Presentation to the Consultation Council


Section I:  Program Overview

A. The Mission of the Program and its Link to the College’s Mission, Vision, and Strategic Directions   
The mission of the South Orange County Community College District requires a systematic review of the Reading Program to ensure quality, relevance, and the effective use of resources.  This program review is used for establishing the effectiveness of the program both for improving and responding to the local college community.  

The results of the Reading Program Review will be incorporated into the College’s strategic planning process.  This program review will also support the WASC accreditation standards, interface with the college Enrollment Management Plan and, most importantly, provide information for program planning and improvement.

This document includes an overview of the Reading Program’s traditional classes as well as lab classes/program and key recommendations. The review analyzes the program over a 5-year period, from  Fall 2004 to Fall 2009.    The document starts with the mission statement, vision, and strategic directions of Saddleback College; the mission of the Division of Liberal Arts and Learning Resources; and the mission and goals of the Reading Department. The main document describes and provides recommendations for curriculum, instruction, student success, staffing and resources, staff development, community outreach, and articulation and accreditation.

Saddleback College Mission 
Saddleback College enriches its students and the south Orange County community by providing a comprehensive array of high-quality courses and programs that foster student learning and success in the attainment of academic degrees and career technical  certificates, transfer to four-year institutions, improvement of basic skills, and lifelong learning.

Vision

Saddleback College will be the first choice of students who seek a dynamic, innovative, and student-centered postsecondary education.


Strategic Directions
Saddleback College will focus on the following strategic directions:    1) Strengthen Student Preparedness 2) Foster Innovation 3) Excel in College Transfer and 4) Enhance Resources.

Liberal Arts and Learning Resources Division Mission Statement 

To instruct and inspire all students in rigorous, high quality post-secondary education, in particular those liberal arts and learning resources programs which include basic skills, tutorial assistance, information competency, and lower division courses in reading, writing, ESL, literature, philosophy, humanities, library science, journalism, and foreign language, all of which serve as essential preparation for their future academic, professional, and personal success.

Reading Department Mission Statement 
The Saddleback College Reading Department is dedicated to facilitating student achievement and academic success by providing courses that increase and enhance reading proficiency in meeting the challenges of college coursework as well as in developing essential lifetime reading skills.  Emphasis is placed on serving the needs of the expanding, diverse populations of the South Orange County Community College District.  In addition, the Department serves as a resource for college faculty and members of the community.

PRIMARY GOALS:
· Offer a comprehensive developmental and college level curriculum which includes skills improvement courses and labs as well as transfer level classes.

· Increase student retention and success rate by offering quality instruction with a diverse schedule. 
· Develop a balanced course schedule that responds to student requests and  enrollment patterns, while maximizing course enrollment.
· Assess, each semester, the needs of the college and local communities by tracking enrollment trends, and evaluating student requests and surveys.
· Respond to inquiries including but not limited to reading problems, remediation, study skills, and textbook readability levels made by the college and local communities.

· Maintain coordination with the Counseling Department to oversee matriculation testing and student advisement and placement into appropriate reading classes.

· Maintain a database of students’ diagnostic (pre- and post-) test scores for current and/or future assessment in lab classes and track students’ proficiency in comprehension/vocabulary/rate.

· Teach through multicultural texts, readings and classroom discussions respect, consideration of and sensitivity to diverse groups and perspectives.

· Continue to develop academic foundation programs designed to introduce new students to the reading skills and strategies necessary to succeed in college courses.
· Establish partnerships with content areas to address basic skills across their curriculum and work with faculty across campus to address the textbook and reading difficulties experienced by basic skills students.
· Increase college community awareness of academic support provided by the Reading Program via schedule of classes, flyers to local and college community, Department website, KSBR, TV broadcast, cafeteria marquis, division mailers, college newspaper, and other avenues.

· Enhance technology and computer assisted instruction with continuous review and purchase of state of the art materials.  

· Review and update curriculum on a yearly basis. 

· Coordinate changes in curriculum with Counseling Department to better serve the needs of the college community.
The Reading Department’s offerings fall clearly within the college’s mission.  The reading courses represent a crucial segment of basic skills as well as enable students to participate in lifelong learning.  The reading courses and labs also greatly contribute to student success in degree and certificate programs and assist in helping students master the skills needed to transfer to four year institutions.  

The Reading Department most heavily concentrates on the strategic direction of  building student preparedness by offering introductory reading courses (English 340) for students entering  the college with weak reading skills, those ranging from a third grade to tenth grade reading level;  intermediate reading courses (English 180) for students who need additional work with vocabulary, rate,  and comprehension, students typically with a tenth grade reading  level or higher; and  an advanced critical reading course (English 170) for students who wish to strengthen critical reading skills to help them reach academic success.  Moreover, the Department offers a number of individualized reading lab courses, for students of all reading levels, to work on vocabulary, comprehension, study skills, spelling, rate, and writing. 
The department also has demonstrated innovation in its efforts to better serve Saddleback students and faculty by implementing the Freshman Academy program, by designing classes paired with content area courses, by pairing sections of  English 340 and English 300, by expanding lab offerings, and by creating an online class and a lower level reading course.   

B. Historical Background and Unique Characteristics of the Program 
The Saddleback College Reading Program, under the auspices of the English Department, has offered developmental reading courses since the college was founded in 1967.  Through the years, the program has developed as a multi-level reading program that includes a range of developmental (English 340) and college level (English 170 and 180) classes which are designed to provide students with curriculum applicable to the general education requirements of the associate degree.  During the last decade, the department has embraced and enhanced the use of technology as a vehicle for instruction.  In 1997–2002, as a recipient of a federal Title III grant, the program was able to develop a state of the art reading lab center with classes scheduled for the lab component to English 340 as well offering independent reading labs classes for students across the curriculum.  The grant, also, provided the program with the addition of a “hands on” computer classroom specifically designed for teaching students components of the reading process.  

The program is unique in that a developmental reading class, English 340 Reading Skills for College (an equivalent to English 300 Beginning Writing) has been integrated as an entry level course into the composition sequence since 1986.  Since its inception, the Reading Lab has served as a resource center and information service responding to student, instructor, and community queries regarding assessment/placement recommendations and literacy remediation resources.  

 Since the 1970s, when transferability of composition classes was threatened  by class caps of 40, the maximum enrollment in developmental reading classes has been capped at 25 students per section, while the transfer level classes enroll 30 students per section as set by articulation agreements and WASC standards.  The smaller class sizes allow the faculty to focus on the individual needs of students in acquiring reading and study skills strategies.  Student success is further strengthened by matriculation testing, the use of in-house validated placement studies (1995, 2001 and 2007) and the GE requirement of a reading competency for an associate’s degree.  Furthermore, faculty have increased the use of technology in their academic curriculum along with distance education instruction.  Five years ago the department was able to hire two full-time reading professors as replacements for two retirees.  

C. Progress Since the Last Program Review 
Since our last Program Review many changes have taken place within the program.  

Instruction:

· Two-full time faculty members retired allowing us to hire two new full-time Reading specialists.   

· Instruction has been enhanced with the use of technology.  All faculty are well versed in the use of computers, utilizing the many components of BlackBoard and PowerPoint.

· A reading class, English 340, has become part of a learning community being paired with English 300 and as a core course in the Freshman Academy.  We now have the first cohort of students whose academic progress we will be able to track, following their academic patterns and progress through their completion of courses and/or transfer from Saddleback. 
· Reading lab hours increased in the fall semesters, allowing us to better serve the needs of our day and evening student populations.

Curriculum:

· The Reading Lab course offerings have expanded with two new lab classes, English 336 and 337, that allow students more in-depth time on skills improvement.  In addition, lab time for our independent labs, English 332 and 333, have increased from 16 hours to 24 hours attendance in order for students to earn college credits.

· The traditional program has expanded its range of course offerings with English 190 (online study skills class) and English 600 (basic level reading class). Additionally,  two new one-unit classes will be available for students in science classes,  Academic Reading: Anatomy and Academic Reading: Physiology.

Tracking System:

· The Reading Department has finally been able to capture data that we have collected manually in the past.  With the use of an electronic data base system - Parscore, the department is now able to evaluate and analyze students’ skills levels from our pre and post testing of comprehension, vocabulary and rate.
· The Department is now using the SARS tracking system which has not proven as effective as the Avalon system.
D. Discussion of How SLOs Have Been Utilized by the Program 
Beginning in Fall of 2005, the Department became instrumental in designing SLOs with one of our faculty members, Cheryl Altman, serving as facilitator of SLOs campus-wide.  She conducted workshops for our department as well as workshops for faculty across the campus to assist each department in incorporating SLOs within its area.  In 2005, The Department first began its work with SLOs at the Program level by assessing students’ ability to write a summary in  English  340 and in English 180.  During the following two years,  Reading faculty members assessed comprehension skills in English 340: students’ ability to locate the main idea  and to make inferences. As SLOs moved from the program level to the course level, faculty members met and identified SLOs for each course, giving assessments during the fall semester, analyzing the data, and discussing the results during the spring semester. These discussions, which included both full-time and part-time faculty, centered on why some students were not achieving the target objectives and what faculty members could do to assist those students. In 2008, the Department examined English 340 students’ ability to master major Latin and Greek word parts, English 180 students’ improvement in reading rate, and English 170 students’ skills in developing and supporting an argument.    In addition to assessment in the 340, 180, and 170 courses,  the Department also identified SLOs for each of the lab classes and gathered data from a student survey to evaluate whether outcomes were met. 

E. Current Strengths, Opportunities, and Challenges 
The Reading Department course offerings promote student preparedness and success by providing students with remediation and skill development needed in courses across the Saddleback curriculum.  The program provides academic support for the entire college community through the Reading Lab. 
 Additional Lab hours in the spring semester, a dedicated budget for purchasing software programs  and an increase in support staff so that instructors can increase individualized instruction would enhance learning and increase student retention and success. New course offerings such as “Academic Reading: Anatomy” that provide instruction in a contextualized  setting should be increased to a variety of content areas. Student retention and success can also be increased through paired classes at the 300 level complemented by a designated Basic Skills Counselor to address the unique needs of this at-risk population. 
It is essential that the Reading Department continue to work closely with matriculation and counseling to ensure proper student placement.  In addition, the department  needs to monitor that suggested placements are followed by students and that students actually enroll in classes after completing matriculation.  For example, in fall 2008, 1,049 students assessed into English 340, but only 24%  actually enrolled.  Of the 1,280 students who assessed into English 180 and indicated they would enroll in Fall 2008, 10% actually enrolled (see appendix).  The challenge may be to provide the class sections to meet these placements. The department also must continue to work with the institutional researcher to track the success and retention rate of students in the Reading program. Finally, the department needs to continue to increase awareness in the surrounding community of the availability of reading classes and labs.
Section II: Review Report
A. Faculty and Staff

The management, faculty, and classified staffing structure of the Reading Program is as follows:

a. Dean of Liberal Arts

b. Administrative Assistant to the Dean

c. Four full time reading instructors

1. two instructors serve as Department Co-Chairs

2. one instructor serves as Reading Lab Coordinator

d. One full-time instructor shared with the English Department

e. Eight associate instructors

f. Two part-time Reading Lab Technicians

g. Federal Work Study Student Aides

Reading Lab Staff:  The Reading Department mission and goals include providing quality instruction to students enrolled in our Reading Lab classes.  Our current lab staffing structure negatively affects the program’s ability to provide much-needed individualized attention.  Although an instructor is always scheduled in the Reading Lab during hours of operation, the lack of adequate support staff in the Reading Lab affects the amount of time the instructor has to provide one-on-one attention to students.  The two Lab Technicians are 11-month, 25-hours-per-week employees.  Since the Reading Lab is open in the fall from 8 a.m.-8 p.m. Monday through Thursday and 8 a.m.-1 p.m. on Fridays, the 50 hours does not even cover the time the lab is open.  With approximately 700 students using the lab, it is difficult for two people (instructor and lab technician) to meet the needs of these students.  

Technical Support:  The efficient operation of the Reading Lab is dependent on one ITC Network Specialist III.  The technical support provided by the Network Specialist on a daily basis is crucial since most of the work done by students in the lab is computer-based.   This specialist designed and implemented the menu structure that allows lab students access to the software programs used for instruction.  In addition the ITC  specialist installed and tested all software programs used in the Lab and placed images on all machines to be current and updated while continually automating any tasks possible.  Our current Network Specialist has provided this necessary support, and it is crucial that this current level and quality of support continue.

Full-Time/Part-Time Ratios:  During the fall semester the Reading Department offers 76 sections; 28 of these sections are reading classes and 48 are Reading Lab sections.  57% of the reading classes are taught by part-time faculty and 43% are taught by full-time faculty.  It should also be noted that one full-time faculty member had 9 units of reassigned time during the fall 08 semester to coordinate the Basic Skills Initiative.  The Reading Lab classes are taught primarily by full-time instructors with 77% of the sections assigned to full-time faculty and 23% to part-time faculty.  Averaging together the class and lab numbers, the overall percentage is 35.5% assigned to part-time and 64.5% assigned to full-time.  This ratio is satisfactory and allows the department to effectively fulfill its mission and goals.  It should also be noted that the department offers fewer sections in the spring semester, resulting in an increase in the ratio of full-time to part-time instructors.  The Reading Department part-time faculty has many years of experience working at Saddleback and is extremely dedicated to the students and the department.  We will continue to recruit new part-time faculty members as our current teachers retire.

Proposed changes to make the Reading Program more effective will be focused on the Reading Lab.  As previously stated, the Reading Department is supported by two classified staff members on 11-month schedules; they are lab technicians who work in the reading lab 25 hours each.  Since the lab is open Monday through Thursday for 12 hours and the technicians can only work 8 hours per day, this creates a difficult work schedule during the fall semester.  During the spring semester, the lab closes for 3 hours in the afternoon, so the lab technicians must work a split shift.  Allowing the lab technicians to work additional hours by either changing their positions to 12-month positions and/or adding hours over and above the current 25-hour limit would increase the efficiency and effectiveness of the department.  These lab technicians not only assist students, but they also order new equipment and supplies, set up the lab and classroom computers, maintain the equipment, maintain the lab tracking program, compile positive attendance and other reports, prepare lab folders and materials for student contracts, create and update answer sheet for lab software programs, and evaluate new software programs.  

The Reading Lab must also rely on Work Study students to assist in the day-to-day operations of the lab, which creates additional difficulties.  Because of the high rate of turnover for these FWS students, our lab technicians spend valuable time training these students every semester.  Additionally, because of the constraints of their Work Study rules, student hours are limited and students are not available at the beginning of the semester when the lab is very hectic or during the summer when we provide an “open-lab” environment for all students.  If funding were available, hiring a Student Aide for the Reading Lab would solve many of these problems and allow the lab to better serve the students and operate more efficiently.

Through the Basic Skills Initiative, the Reading Department has benefited from the services of a designated Basic Skills Counselor who has been able to address the unique needs of this at-risk population through classroom visits and individual counseling sessions.  We are hoping that funding will allow the continuation of this basic skills counselor position, either on a full-time or part-time basis.
Staffing recommendations:  Hire one 19-hour per week student aide.


Increase lab technician hours from the current 11-month 25-hour per week limit.

Continue current level of technical support.


Designate a Basic Skills Counselor to work with our developmental reading 


students.
B. Curriculum and Instruction

The course offerings of the Reading Department are all designed to support the essential reading skills required for students to succeed in college; the program provides classes that fulfill the reading competency for an AA/AS degree.  Most of the courses offered in the Reading Program are focused on basic skills instruction in order to secure student success and retention through a strong foundation in reading.  In the fall semester the department offered 17 sections of English 340, Reading Skills for College.  In addition to providing basic skills instruction and reading competency for the AA/AS degree, completion of English 340 with a C or better provides students entry into the composition sequence (English 200).  English 180, Speed Reading and Comprehension is an elective that transfers to CSU.  English 170, Reasoning and College Reading, fulfills the reading competency and information competency requirement for the AA/AS degree and fulfills the critical thinking requirement for CSU transfer.

The Reading Department’s course offerings strongly support and fall clearly within the college’s mission to “foster student learning and success” and “improvement of basic skills and lifelong learning.”  The ability to read high-level academic material is a key to successful completion of many academic courses, and the reading courses offered by the department address this crucial need.  Lifelong learning is greatly influenced by the ability to independently read a variety of materials.

The contents of each course are evaluated periodically through Tech Review and on an as-needed basis by the entire department.  The curriculum is then revised by the chair and sent on to the curriculum committee for approval.  English 340, 341, 170, 334, and 335 were all reviewed and updated in Fall 2009 for Tech Review.  The Reading Lab class curriculum is reviewed by all lab instructors (full- and part-time) at the end of every semester to evaluate effectiveness of the assignments.  In addition, all lab students complete an on-line survey at the end of the semester to evaluate all components of the lab contract and their lab experience.  These surveys are reviewed and student suggestions are considered and incorporated into the next semester’s lab contracts.  Reading students also complete a survey evaluating their reading class for convenience of scheduling and course content.  This survey allows students to reflect on the value of the class.  Copies of these surveys and sample student responses are included in Appendix D.
Student Learning Outcomes 
The Reading Department began assessing SLOs in fall of 2005 at the Program level.  The targeted groups were English 340, Reading Skills for College and English 180, Speed Reading and Comprehension Training. Students were asked to complete a summary of a college-level textbook reading selection. Instructors in the department convened to create a rubric that reflected the elements of a summary.  While English 340 instructors all required summary writing in their courses, this SLO resulted in a standardized rubric that was a revision of the original.  Moreover, classroom instruction was improved as the elements of an effective summary were clearly identified. As a result, 74.5% of the English 340 students and 87.7% of the English 180 students received an A, B, or C on their summary and the objective was reached.  The department decided to continue to work in this area and to monitor results.  
The focus of the next SLO in fall 2006 and spring 2007 was reading comprehension.  The two skills assessed are essential to reading comprehension, identifying the main idea and drawing an accurate inference from college-level reading.  Instructors in the department met and agreed that these two skills are cornerstones of our instruction.  A teacher-constructed assessment of 10 objective questions was given.  The Readings were from a college level American History text and Biology text.  The total correct responses in the area of main idea was 75%, while inferences fell far below at 61%.  Department members reconvened.  An item analysis of test results was completed.  Instructors decided to increase instruction and practice in the area of inference.  In addition, some test items were rewritten to improve clarity.  A third passage was added to the assessment and there were additional test items totaling 16.  The revised test was readministered in spring 2007.  The total number of correct responses was 74.47%.  Our objective was 75% and the department agreed to continue increased instruction in the area of inference and to continue to monitor this skill. 
In Spring 2008 a ten-item Inference assessment was given to English 340 students. 88.6% of the students correctly answered 8 out of the 10 inference questions from content area college level textbooks, and the department reached its goal.  Clearly, the Reading Department’s work with this SLO improved instruction and consequently student performance. Other SLOs that have been met were an increased knowledge of Latin and Greek roots in English 340, an increased Reading Rate in English 180, and developing and supporting an argument with reasons and evidence in English 170.  In  Lab classes,  on a student response to an end of the semester survey , 89.48% of the students chose ‘strongly agree” or “agree” when asked if they found the comprehension skills assignments beneficial to their understanding of the reading materials. This met our objective of 80%.  The department needs to continue to develop materials and purchase state of the art software for comprehension skill development. 
Instructional strategies used to improve instruction within the program: Many faculty in the Reading Department utilize the Blackboard system for their reading courses to post announcements, store handouts and assignments, provide links to supplemental materials on the Internet, and post grades.  MySkillsLab, an Internet-based reading, writing, and study skills site, provides additional practice materials to reinforce the concepts covered in class, and most instructors use this site with their classes.  Through technology funds last year, the department purchased two Vizcams, projection systems that allow teachers to demonstrate proper annotation techniques in a textbook.  Instructors reserve CC-8, a computer classroom, for instruction on information competency/library research, mapping practice with the Inspiration software program, and computerized reading rate practice for Speed Reading classes.  The Reading Department has also formed a partnership with the Graduate Reading Department at Cal State Fullerton, and Masters students from CSUF serve as tutors for our developmental reading students.  The department has also been trying unsuccessfully to procure funding for a set of personal response systems (“clickers”), which would serve as an instructional tool in our developmental reading class to increase student involvement and promote active learning.  

The Reading Department has implemented quite a few curricular changes since our last program review conducted in 2004, some of which were mentioned in that program review and some additional changes not anticipated five years ago.  The impetus for some of these changes came from the Basic Skills Initiative which encouraged new programs based on the best practices as outlined in Basic Skills as a Foundation for Student Success in California Community Colleges.
Academic Reading: Anatomy and Academic Reading: Physiology: Research has shown that reading and study skills instruction in a contextualized setting increases student success by incorporating these skills to the academic content area.  One curricular change initially began as a BSI-funded series of textbook reading/study skills workshops for Physiology students.  The success of those workshops prompted the department to offer two special topics classes in Academic Reading – one for Human Anatomy and one for Physiology.  This fall Academic Reading: Anatomy and Academic Reading: Physiology were accepted by the Curriculum Committee as one-unit classes.

English 336 and English 337:  One of the recommendations of the Reading Department 2004 Program Review was to design an upper level skills lab that focused on reasoning and critical thinking equivalent to the English 1A level.  Additionally, since students tended to register for several half-unit labs during one semester, a one-unit lab was designed to provide students with more hours and a wider range of skills improvement at the developmental level.  These one-unit lab classes were created to fulfill these needs, English 337 for the critical reading students, and English 336 for the developmental reading students.

English 600 and English 601 (Course numbers to be determined):  Because of the extremely broad range of comprehension and vocabulary skills exhibited by students in English 340 (from below grade 3.7 to 12.5), a lower level reading course was developed to accommodate the students in the lower half of this range (3.7 to 7.0).  It is evident from past experience that these lower level students require more than one semester to increase their reading competency to the college level.  By dividing our developmental students into two levels, students who require more time and instruction to reach college level will have the opportunity to complete two sequential courses in reading.  

Paired Reading and Writing Classes (English 300 and English 340): Best practices also have shown that students who take both a reading and writing course have greater academic success.  Paired classes have been created with the same set of students taking both the developmental reading and writing courses.  Retention and success rates in these classes have been high, and the department intends to continue offering these paired classes.  In Fall 2008 and Spring 2009, the retention rate for the paired sections of English 300 and English 340 was 100%.  In Fall 2008 the success rate (final grade of C or above) was 79% in the paired sections of English 300 and English 340; and in Spring 2009 the success rate for the paired sections was 94% for both English 300 and English 340.
English 190:  With the increased demand for distance education offerings, Cheryl Altman spent part of her Sabbatical semester creating the curriculum for an online Academic Reading class. Currently, she has been piloting some of the modules with her English 340 classes. The department hopes to be able to offer this class online with the start of the Fall 2010 semester.
Increase of required independent lab hours from 16 hours per week to 24 hours per week:  English 333 and 332 lab students are now required to complete 1-1/2 hours per week in order to receive a half unit of credit.  This change was initiated by the state and required some scheduling changes by the department.  The Reading Lab now remains open in the afternoons during the fall semester to accommodate the students who must complete these extra hours.  In addition, students who sign up for the one-unit lab (English 336 or 337) must complete 48 hours for credit.

Curriculum and Instruction:  Strengths

· Instructors keep current in the field through continued education and faculty development activities.  Both full- and part-time instructors have participated in workshops and conferences to continue their professional growth.  Reading Department instructors have attended numerous BSI conferences, College Reading and Learning Association Annual Conference, National Association of Developmental Educators Annual Conference, the Reading Institute for Academic Preparation sponsored by CSUF, Brain-Based Learning Conference at Mt. SAC, UCI Writing Workshop Summer Institute, and the On Course 2-day workshop, to name a few.

· The department conducts an online survey of both labs and classes at the end of each semester and uses the results of these surveys to improve instruction.

· Reading instructors have formed relationships with the Biology Department and participate in workshops and open houses for the students in that department.

· Reading lab faculty has responded to requests from the Nursing Department to design lab remediation contracts for students who have failed the TEAS.

· Reading faculty at the request of instructors have come into their classrooms and have presented textbook reading workshops.

· The department works closely with the Counseling Department to get input regarding curricular and scheduling needs of students.

· Additional reading lab hours provide greater opportunity for students to improve their comprehension, reading rate, and vocabulary skills.

· The department participates in an Academic Foundations Summer Institute at ATEP for individuals from the Village of Hope.

· The department provides all new instructors with a comprehensive manual which describes all aspects of the Reading Program.

Curriculum and Instruction:  Weaknesses

· Because of understaffing in the Reading Lab, lab instructors do not have adequate time to work directly with students on instructional issues.

· Spring enrollment in English 180, Speed Reading and Comprehension Training, is not strong.  This is a class that could appeal to many individuals in the community or local businesses, and the department needs to find ways to advertise this class to increase enrollments.  Additionally, curriculum and materials for English 180 are in need of review by both full- and part-time faculty who are teaching this class to standardize the curriculum and ascertain if the new custom book is meeting the needs of the students and instructors.

· English 315, Gearing Up for College Reading, the summer bridge class has not attracted the target audience of high school seniors and has had extremely low enrollment for the past four summers.  The entire summer bridge program needs to be examined and reworked into a new curriculum and format that would more adequately serve the target audience.

· Online offerings are minimal, and the Reading Department needs to develop an online version of English 170, Reasoning and College Reading.  Additionally, since the state does not allow online labs at this time, we cannot offer English 340 online because of the co-requisite lab, English 341.  If this state requirement changes, we would have the opportunity to make our labs and classes with corequisite labs available to more students and have better success rates, especially with the recent state increase in lab hours required for credit in independent labs.
· Although the Reading Lab has a wide variety of materials up to the college level, higher level critical reading and discipline-based reading materials are inadequate for students who enroll in the critical reading lab section.  

Changes needed to make the program more effective:

· Split the English 340, Reading Skills for College, into two classes, a new lower-level class from 3.7-7th grade reading level, and English 340 from 7th to 12th grade reading level.

· Make the appropriate changes in matriculation placements that would result from forming two levels of developmental reading classes, and work with Counseling to assure proper placement in these developmental reading classes.  Additionally, work with Counseling to encourage more students to enroll in a reading class as recommended in their matriculation placement test.  In Fall 2008 only 24% of students who tested into English 340 actually enrolled.  (See appendix for detailed data.)
· Offer more paired classes for English 300/English 340.

· Update outdated programs and other lab materials.  Establish a funding source for updated software and materials for the Reading Lab.

· Have a focus group of English 180 instructors to review course textbooks and update class materials.

C. Student Success
Ethnicity

The total number of students enrolled in Reading classes from fall 2004 to  summer 2009 was 5,714. Of this number, the largest group was” White, Non Hispanic” at 38% (2,183).  The second largest group was “Undefined” 18% (1,017) followed by “Mexican Americans” 13% (733). There are 21 other ethnicities identified in the distribution, including Black Americans 3% (150), “Middle Eastern” 2% ( 123) and “Other Hispanic” (174). In addition, another 6% ( 337) students declined to state ethnicity.  These numbers do not show any significant variations inclusive of all semesters from fall 2004 to summer 2009.
Age

Of the total number of students ( 5,714) the majority ( 3,482) of students fall into the 18 to 21 age group, followed by the 22-29 age group (905).  These numbers are followed by 408 in the 30-39 age group, 361 in the 40-49 age group with 151 students in the 50 to 59 age group.  Those over 59 number 40.  In addition, 397 students were below 18 years of age. These numbers do not show any significant variations inclusive of all semesters from fall, 2004 to summer 2009. 
Gender

Of the 5,714 students enrolled in Reading classes for all semesters from fall 2004 to summer 2009, 2,914 were female, 2,775 were male and 25 declined to state.

Success and Retention
 For all semesters 2004 to 2008, the combined success rates of all Reading classes showed steady improvement.  For fall semesters from 2004 to 2008 success rates rose from 61.94% to 70.83%,or 8.89% points. Spring semesters ranged from 61.66% to 70.16%, an overall improvement of 8.50%.  College wide success rates for fall semester 2004 to 2008 averaged 72.58% placing the Reading department’s highest success rate in fall 2008 of 70.83% below the college average. When compared, however, with the college success rate of first-time college freshman (which describes the majority of students in our English 340, 180 and many lab classes), the Reading department shows an above average success rate. For example, for fall semester 2008 the Reading department had their highest overall success rate and was 3.65% points above the college average for the first-time college student. Moreover, English 170, a transfer level class, showed the highest success rate showing, for example, an 80.77% rate of success in fall 2008.  Conversely, English 180 showed little improvement in success and declined to 59.39% in fall 2008 from 62.75% in fall 2004.  English 180 is an elective.  Many students enroll in this class with the misconception that the content and workload is minimal which is not the case.  To improve success rates, the department proposes working with counseling to communicate to students the content and demands of the course.  In addition, the department needs to revise the curriculum and develop and purchase new material. 

The data suggests that there is overall a discrepancy between retention and success. English 170 showed the lowest gap, 8.4% between retention and success . English 341 showed the highest gap of 23.36% between retention and completion with a “C” or better. English 341 is the co-requisite lab class for English 340 and is a credit/no credit class.  To receive credit, students must complete 16 hours in lab.  The Reading Department has increased the number of hours the lab is open to improve success. We believe these expanded hours have contributed to the improved success rate that rose from 58.31% in fall 2004 to 75.60% in fall 2008, rising 17.29%. Spring semester success rates rose 14.63% in the same period.  The Reading Department offers fewer lab hours in spring and would like to expand spring hours in the Reading lab to match the fall schedule to further improve success rates. English 180 had an average gap of 19.80% between retention and success, while English 340 had a discrepancy of 24.36. The data suggests that retention itself is not a valid indicator of success.  No data is available to identify why some students who remain in class do not pass with a C or above.  It also is unclear whether these students attend class the whole semester, or stop coming to class after the final drop date.  
To improve the gap between success and retention the Reading Department has employed a number of strategies. The Reading lab has increased its hours and would like to further expand those hours in the spring semester.  Basic Skills Counselors and Transfer counselors meet regularly with the classes, tutors from CSUF graduate program in Reading are available to work individually with students, and students are encouraged to utilize college services such as the Learning Assistance Program and to attend Library and Writing Center workshops. Furthermore, the Department Chairs work closely with counseling and matriculation to ensure proper placement of students in the correct level Reading class.  The Department also works with DSPS to meet the needs of individual students and has met with the director of the Adult Transition program , a feeder program to our Lab classes.  The department has developed new courses offering a Reading course for students ranging from 3.7 to 7.0 reading levels. Proper placement ensures success. English 340 classes have been paired with a writing class, English 300, to further support target groups and improve success.

Strengths  

The Reading Department offers a well balanced schedule of classes to accommodate student preferences, ensuring that all students have access to needed courses.  In a fall 2008 survey 96.9% reported that labs were scheduled at convenient times and 96.4% reported that classes were scheduled at convenient times.  Also, in the 2008 survey 90% of students responded either “strongly agree” or “agree” to the statement “I benefited from this reading class (i.e., my comprehension increased, my critical thinking skills developed, my awareness of how written work is organized increased).   Sample student comments from the end-of-semester survey are included in Appendix D of this document.  
Moreover, the department members have worked closely to develop and achieve Student Learning Outcomes.   For example in English 340, areas of focus have been Summary Writing, Main Idea and Inference, and knowledge of Latin and Greek Roots.  Students have achieved in all of these areas reaching our goals.  To further increase success regular visits by Basic Skills counselors and Transfer counselors to classes is encouraged. Moreover, the reinstitution of the Early alert Program would increase success.

Weaknesses

Currently the department has nine part time faculty members.  Part time faculty do not have office hours or a location to meet with students.  Contact and availability of instructors would improve success rates.  More lab hours are needed in the spring semester to accommodate student needs.  There is no budget dedicated to purchasing state-of-the-art software for the Reading lab.
D.  Facilities, Technical Infrastructure, and Resources

Currently, the Reading program is housed in the CC portable classrooms. Two classrooms combined comprise the Reading Lab. The Reading Lab is adjacent to a classroom that has been designated for use by all English 340 classes. The classroom’s size allows for group work and collaborative learning.  In addition, since all English 340 students participate in an hour a week of Reading Lab, the proximity of the Lab to the classroom is an asset for Basic Skills students. In addition, an open computer Lab is adjacent to the Reading Lab.  This Lab is essential to effective instruction and is shared by all instructors who must schedule a blocked time for use. Student Learning Outcomes, such as summary writing and developing research skills, require a designated facility with computer access.  English 180 is held in another portable classroom. This small classroom makes group work and collaborative learning difficult. English 170 classes are scheduled at various locations on campus. The Reading department is scheduled to move to the Library after renovation is completed.  The projected date for the move is fall of 2012
Technical support to the daily operation of the Reading lab is essential.  Currently, the operation of the Reading Lab is dependent on one ITC Network Specialist III. This specialist designed and implemented the menu structure that allows lab students access to the software programs used for instruction.  In addition the ITC specialist installed and tested all software programs used in the Lab and placed images on all machines to be current and updated while continually automating any tasks possible.
 English 340, English 180 and English 170 students all make use of the Saddleback Library Databases to develop their research skills.  Access to these databases allows instructors to meet student learning outcomes in the area of information competency.  In addition, the library provides access to a wide range of choices in the area of fiction and non fiction.  This helps to fulfill a mission of the Reading department which is an improved attitude in students toward recreational reading.  English 180 students choose books, both fiction and nonfiction, for rapid reading skill development.
 As the Reading Department moves to its new facility in the Saddleback Library, some of the program’s needs must be addressed.  An area must be designated for instructors to work with individual students without interrupting the concentration of other students working independently in the Reading Lab. A work area for part time faculty to meet with students and other faculty is needed.  To meet these needs, it is essential that the Reading Department work directly with the architects in planning the design of the new lab.  In addition, it is of importance that classrooms for Reading instruction are located adjacent to the Lab. Furthermore, classrooms must be adequate in size to accommodate collaborative learning. Also, a computer lab classroom, to be shared by all Reading classes, is required in order to meet the needs of the students and accomplish student learning outcomes.
In the area of technology and resources, several needs are clearly related to the goals of the program.  A large percentage of instruction in the Reading Lab is based on computer software programs.  Currently, the Reading Lab and adjacent computer classroom house 65 computer stations.  Technical support to maintain and increase the use of the computers and software programs is essential and critical  to the functioning of the department, and we rely heavily on that support.  With the imminent move to the renovated Library in 2012, extra technical support to operate the program will be essential to success. 
In addition, funds are needed to purchase state-of-the-art software programs at a range of reading levels in the areas of comprehension, vocabulary, rate, spelling and writing.  Some examples of the advantages of new software programs are that feedback on student responses to questions is immediate and student scores are saved, allowing instructors to more carefully monitor student success. Moreover, readings in new software programs are contemporary and high interest. At present all funding for software programs in the Reading Lab comes from the college technology review process, a year cycle. A designated fund to regularly purchase software for the Reading lab is needed.   In the library classrooms  a video projection system for power points, internet access, vizcam and response clickers are needed as these tools greatly improve and support instruction.  Currently the Reading Lab (CC-6 and CC-7) does not have an overhead projector and screen.  This presents difficulties in working with our developmental students who are extremely visual learners.  Installation of these items would provide for more effective group orientations and viewing of instructional videos.
Since the last Program Review, the department has installed the SARS tracking system, a Kurzweil Reader and two large video screens.  In addition, a new copy machine and scanner have been purchased and visual cameras installed in two classrooms.  Several new software programs have greatly improved our instruction as students receive clearer instruction and immediate feedback. These programs include “Developing Critical Reading”, “Reading Shape up” and “Vocabulary Stretch”.  Purchase of additional materials that are contemporary and user friendly is needed. For example, there is a great need for critical reading software to support our Nursing students and vocabulary programs for advanced students.  
Section III:  Needs Assessment and Annual Update
A. Program’s Current Situation  

The Saddleback College Reading Department is dedicated to facilitating student achievement and academic success by providing courses that increase and enhance reading proficiency in meeting the challenges of college coursework as well as in developing essential lifetime reading skills.  Emphasis is placed on serving the needs of the expanding, diverse populations of the South Orange County Community College District.  In addition, the Department serves as a resource for college faculty and members of the community.  One of the college’s strategic directions is to improve student preparedness.  The Reading Department and its curriculum will play a vital role in supporting student success.
B. Human Resource Needs

1. Increase the lab technician hours from the current 11-month, 25-hour-per-week schedule.

2. Hire a student aide for 19 hours per week.

3. Designate a Basic Skills Counselor to address the unique needs of this at-risk population.
4. Provide a dedicated ITC Network Specialist III for technical support.

C. Instructional/Service Needs

1. Increase lab hours in the Spring semester to meet the needs of our students, including drop-in afternoon hours.
2. Establish funding support for development of supplemental instruction, paired classes, and freshman academy programs to increase student retention and success.
3. Establish a permanent budget that allows for purchase of materials on an established schedule and for software, site licenses and internet-based software user fees.

4. Provide training and support for faculty to develop online offerings.
5. Form a focus group of full-time and part-time faculty to discuss English 180 curriculum and materials.
6. Work with counseling and matriculation on correct placement into the new two-level developmental reading program.
7. Work with counseling to ensure that suggested placements are followed by students and that students actually enroll in recommended classes after completing matriculation.  
8. Work with counseling to increase the number of students testing into reading classes who actually enroll in reading classes.
D. Research Needs

1. To accurately determine the quality of the program, work with the institutional researcher to track the success and retention rate of our students helped by the reading classes or labs.

2. To increase student retention and success rates, the department needs to find out why students are dropping classes or ceasing to participate.

3. To plan and oversee matriculation studies and implement proper student placement, a matriculation specialist is needed.

E. Technical, Equipment and Other Resource Needs

1. Provide office space with desks, telephones, computers, and a private conference area for associate faculty.
2. Procure a classroom set of personal response devices (clickers) to increase student involvement and promote active learning in our reading classes.

3. Continue to upgrade computers and printers in the reading lab and adjacent computer classroom to provide the most efficient learning environment for students.

4. Procure an overhead projector and screen in the Reading Lab.

F. Facilities Needs:

1. To better serve students and faculty, a larger, state-of-the-art Reading Lab is needed, one centrally located near the Writing Center, LAP, and Language Lab.

2. The lab facility should occupy a space large enough to accommodate individual study corrals, computer stations, separate enclosed cubicles reserved for quiet areas, and private office areas for conferences between students and part-time faculty.  
3. To provide for faculty development, a professional library/conference room for faculty workshops and intracampus dialogue is needed.
4. Adequate classroom space, including one computer classroom, adjacent to the Reading Lab to accommodate reading classes.

G. Marketing and Outreach Needs

1. Establish a formal referral system used by counselors, content area instructors, LAP, ESL, Special Services, Vocational Education, and EOPS.

2. To create awareness in the surrounding community of the availability of reading classes and labs, the department needs to plan and implement an advertising campaign.

3. Continue to work closely with the BSI Committee to reach out to the campus community in the area of faculty development and effective pedagogy.

Section IV:  Appendices

A. Program Organizational Chart
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B. Five-Year Program Staffing Profile

Five-Year Program Staffing Profile

	Position
	Staffing Levels for Each of the Previous Five Years
	% Change from 

Year 1 to Year 5

	
	2005/6
	2006/7
	2007/8
	2008/9
	2009/10
	

	Administration
	0
	0
	0
	0
	0
	0

	Bargaining Classified Staff FT
	0
	0
	0
	0
	0
	0

	Bargaining Classified Staff PT
	2
	2
	2
	2
	2
	0

	Non-bargaining Classified Staff FT
	0
	0
	0
	0
	0
	0

	Non-bargaining Classified Staff PT
	0
	0
	0
	0
	0
	0

	Student Workers
	0
	0
	0
	0
	0
	0

	Faculty  FT
	5*
	4
	4
	5*
	5*
	0

	Faculty PT
	7
	8
	8
	8
	8
	+14%


*Indicates one faculty member shared with English Department
C. Reading Department Student Survey Comments 
Sample of comments from Class Climate Fall 2009 Survey

Lab Sections (English 341,333, 332, 336.337, 335,888)

Lab helps me to practice reading, note taking and understanding materials.  I feel no pressure when I am doing the lab because the instructors are extremely kind and helpful.

I enjoyed learning new techniques to writing  paragraphs , understanding vocabulary etc.

I enjoyed learning tools that benefited me in other classes.  There was progression in my class work outside the lab

You were able to come in and do your lab assignments when it worked for you and the lab was open late that also helped if you worked.

I enjoyed the information that was presented in this opportunity to explore these great techniques to become a better student.  It was beneficial to me because I was able to apply the information to other classes.  Thank you for giving me this opportunity to learn these great techniques. 

I think my reading has improved in my other classes

I like how the lab has flexible hours and allows students to come in any day of the week

I liked the computer programs they made the concepts easy to understand.

I  enjoyed that there was always someone to help me when I needed it. 

I enjoyed the different computer programs in vocabulary and speed reading.

Going into lab I had no idea what to think of it.  Now  I am leaving lab with a more positive attitude toward reading, so I’d have to say it is a pretty cool class.

It is a peaceful learning place with helpful kind teachers and it helped build my reading and writing skills outside of class.

Classes ( English 340,180,170 )

I loved learning to read faster and improving my comprehension.  I also liked learning all the new vocabulary.  I thought I learned so much in this class.

I have learned proper techniques on how to study, take notes and prepare myself for lectures. It has positively proven to show improvement in other courses than English 340.

I enjoyed reading and writing the essays in this class.  This made me a stronger reader and writer.

I enjoyed the study methods the most.

I do read faster now and it is pretty awesome.

It provided new ways to read and think.

 I liked the cohesion between this class and my English 200 class.

I learned how to actually read a book. I mean I can get from a textbook to literature and be able to divide, read and understand. ….This class helped me to pass my Psychology class.

 I was amazed that reading could benefit other subjects not just English.

I enjoyed everything about this course.  From the group activities, to personal fulfillment exercises to the critical thinking activities.  I honestly learned more from this class than any other college class I have taken.  I really enjoyed learning new ways to conduct research.

What I enjoyed was that I learned a lot.

I enjoyed being able to enhance my reading abilities and to help my skills grow stronger.

The teacher made me think.  I think that is important instead of the teacher just giving the students the answers.

What I enjoyed most about this class was the attention given to everyone. No one was left out.  Everyone could say what they wanted without any fear.

D. Data Sets and Matriculation Placement Data
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